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Topics of State-wide Imterest which are Fruitful for 
IResearclh' 


BY PROFESSOR P. ORMAN RAY, OF TRINITY COLLEGE. 


If one were asked to state in a word the most dis- 
tinctive characteristic of historical writing in the 
United States during the last two decades, the reply 
would doubtless be, the exploitation of the history of 
the West. Historical explorers, prospectors and 
squatters have discovered so many Comstock lodes 
and bonanza wheat farms, yielding the richest his- 
torical returns, that “ the lure of the West’”’ has been 
well-nigh irresistible to young historical investigators. 
Graduate students at Eastern institutions of learning 
have often cast longing eyes toward this Eldorado; 
and not infrequently have we seen them trekking to 
some Western university in order to have a larger 
share in the development of this new historical con- 
tinent. As we have seen American millionaires bear- 
ing home the costliest treasures from European art 
collections, so we may see the representatives of at 
least one great Eastern university striving to bring 
back from the West historical materials for the equip- 
ment of a great laboratory for the scientific study of 
Western history here in the East. Seemingly, almost 
every nook and cranny of Western history either has 
been or is being pried into by some eager prospector 
“ready to pre-empt and to stake off what appear to 
be the most promising ’’ monographic claims. Indeed, 
one may well doubt whether any other field of Amer- 
ican history is at the present time being so systemat- 
ically and minutely surveyed. 

Far be it from the purpose of the writer of this 
paper to deplore or to disparage “this westward 
movement ” of souls in eager quest of historical mate- 
rials, for he too has found the lure of the West irre- 
sistible. Vast has been the enrichment 
torical literature, and invaluable has been the correc 
tion of our historical perspective, resulting from this 
development of the West as a field for 
study. however, have begun to wonder 
if a reaction is not about due; if, in place of this west- 
ward movement of the historically inclined, we may 


of our his- 


historical 
Some of us, 


not soon be witnesses of, and possibly participants in, 
a-back-to-the-East movement. True it is that few, if 
any, expanses of historical 
prairies or mines of fabulous richness await exploita- 
tion here in the East. 


virgin forests or wide 


But it is quite possible that a 


1For additional topics coming under this general head, 
see a paper by Professor W. E. Dodd on “ Profitable Sub- 
jects for Investigation in American History, 1815-1860,” 
and the discussion following in American Historical Asso- 
ciation Report (1912). 


and intensive cultivation of some of the 
older areas of historical research,:a re-occupation of 
some of the “abandoned farms” of history, and a 
more thorough and purposeful rummaging in old his- 
torical garrets and lumber-rooms, may yield surpris- 
ingly rich returns. 

On account of these reflections, and especially be- 
cause this is a gathering of history teachers who, for 
the greater part of each year, are moored and anch- 
ored at Eastern institutions, I have decided to restrict 
this paper to the consideration of topics which are 
susceptible of development in connection with the his- 
tory of the older Eastern States. For all of the 
topics to be mentioned, I am not certain that sufficient 
materials are available to make possible a satisfactory 
monographic treatment. Many subjects could, U sus- 
pect, be presented in the small compass of a period- 
ical article more effectively than if expanded into the 
dimensions of a book. Most of us busy teachers who 
gladly rise up and call blessed the author of a new 
historical book are ready to call thrice blessed the au- 
thor who can compress his book into a_ periodical 


more scientific 


article. 


Two promising fields for productive historical work 
here in the East lie in the twilight zone or borderland 
of history and political science. One field includes 
our municipal governments; the other, our State gov- 
ernments. In the first, the greatest needs are for 
carefully prepared histories of the legal and political 
relations existing at different periods between State 
and municipal government; for histories dealing with 
the causes of, and steps in, the decline of city councils 
and the rise of the mayoralty; for a history of the 
spoils system in connection with the municipal gov- 
ernments of our several commonwealths; for a his- 
tory of the development of municipal functions and 
services in a given State; and finally, for a historical 
study of political primaries in cities that exert a 
State-wide influence, like New York, Philadelphia, 
Boston and Baltimore.’ 

In connection with our State governments, we need 
in each State a history of the various attempts to 
amend the State Constitution. Such contributions 
would be especially welcome in States which are now 
seriously considering a revision of their Constitutions. 
The expansion of gubernatorial functions and influ- 
ence, the development of the speakership and com- 


2See F. W. Dallinger, “ Nominations for Elective Offices 
in the United States” (1897). 
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mittee system in State legislatures, the rise and de- 
cline of State legislatures in popular esteem, the in 
crease in the number of State offices, the different 
methods of filling such offices,® a history of the spoils 
system in connection with State governments, the d 

velopment of county governments in a given State 

each of these subjects is deserving of 
torical survey. An 


a care ful his- 
examination of the official pro 
ceedings of the various State constitutional conven- 
tions will readily serve to suggest other worthy topics 
in the field. Articles or monographs dealing 
with removals or attempted removals from office in 
the several States,‘ and with the history of State legis- 
lation which has been declared unconstitutional by 
the Supreme Court of the United would be 


useful in connection with present-day political dis 


same 


States, 


cussions. seginning with the colonial period in some 
of the older States where the records are most com- 
plete, a study of the statutory and judicial definitions 


of crimes and of the methods prescribed for their 
punishment, would be of interest. A history of the 
pardoning power in each State may also be 
mended. 


recom- 


The State of Vermont has had three Constitutions, 
and all three contain provisions which are strikingly 
similar to, and in some instances duplicates of, pro- 
visions in the Pennsylvania Constitution of 1776. A 
complete and satisfactory explanation of these resem- 
blances has not. so far as I am aware, been published. 
I desire to call special attention to two institutions 
provided for in the Vermont Constitutions: one is the 
executive council with the governor, and 
plainly modeled upon the early executive council in 
Pennsylvania; the other is the provision for a Council 
of Censors, which was obviously a copy of the Penn- 
sylvania institution of the same name. I would espe- 
cially recommend a careful study of the history of 
these two institutions in Vermont, particularly the 
history of the Council of Censors, which was not abol- 
ished until 1870, eighty years after the disappearance 
of its prototype in Pennsylvania. Incidentally, may 
I express the conviction that something remains to be 
done in narrating the complete history of the Penn 
sylvania Council of Censors? 

For 


associated 


fourteen years, from 1777 to 1791, Vermont 
came perhaps the nearest of any State in the Union 
to being literally an independent and sovereign State. 
A subject of research of the first importance is to be 
found in the constitutional and political history of the 
Green Mountain State in those 

contest for admission into the Union and her simul 
taneous flirtation with the English government. It 


7 
years, including her 


is 

quite possible that the Canadian and English archives 

may contain pertinent material hitherto unused 
Entering the field of political history, we find a 


large number of subjects of State-wide interest await 
ing the historical investigator. A new chapter in the 


history of elections to the United States Senate has 


} For example, “ Why the Office of 
came Elective in Pennsylvania.” 


State Treasurer Be 


‘See Roger Foster’s 


tion ” 633 ff. 


“Commentaries on the Constitu- 


just opened, and it is an appropriate time to com 
mence the history of the chapter which has 
closed. Accordingly, I suggest a series of articles on 
the history of senatorial elections in the several States. 
Among other subjects which seem deserving of fuller 
treatment than they have received, the following may 
be mentioned: Politics in Connecticut and in Massa 
chusetts from about 
ties 


just 


1750 to the outbreak of hostili 
Pe nn 


sylvania in the Revolutionary period, with special ref- 


i itl 


with England; a history of s hwestern 
erence to the Hannastown “ Declaration of Independ 
ence’”’;® Pennsylvania’s numerous boundary 
and their the dispute between 
Pennsylvania and Connecticut settlers in the Wyo- 
ming Valley, especially the details of the final adjust- 
ment of the controversy ; the Whiskey Insurrection; 
the work of different State delegations in the Con- 
tinental Congresses; 


contro- 


versies settlement ; 


ilso a similar study of the work 
of each State congressional delegation 
Civil War; and I add, the early influence of 
Masonic lodges upon local and Stat politics, pro- 


during the 
would 
vided one can gain access to Masonic ar< hives. 

A careful study of the attitude of the 
officials of New Hampshire, Vermont and Northern 
New York toward the War of 1812 is needed; and an 
investigation of politic il and economic conditions in 
Pennsylvania during the same period might also be 
profitable. 


pt ople and 


The early development of the nominating 
convention has been traced for Pennsylvania,® but 
similar studies for other States will be welcomed by 
students of politics. In the attitude of the various 
geographic sections and economic interests in Penn- 
sylvania toward Andrew Jackson's “ war” upon the 
Second Bank of the United States, we have, I be- 
lieve, another topic of State-wide interest fruitful for 
research. The study of State politics during the 
Civil War presents another noteworthy field for re- 
search. We now have monographs dealing with the 
politics of New York and Ohio in this period,’ and 
similar studies for Pennsylvania are now in progress 
at the University of Pennsylvania and at 
University. It is to be hoped that the se investiga- 
tions are the mere prelude to the early publication of 


Columbia 


a series of monographs dealing with war-time politics 
in other States. 

Another series of political investigations may well 
go back of the outbreak of the Civil War. We need, 
for example, careful historical surveys of party poli 
1860, which shall 
give us approximately correct appraisals of the rela 
tive effect Stat National polities of the 
repe al of the Missouri Compromise, the prohibitory 


tics in each State between 1850 and 


upon and 


liquor law agitation, the Kansas troubles, and the 
Dred Scott decision. In this connection I would com 
5 Mr. W. B. Furst, a graduate student at \ University, 
is now. I understand, at work on this subject, particular 
the Hannastown “ Declaration of Independet , 
6J. S. Walton, “ Nominating Conventions in Penns} 
vania,” in “ Am. Hist. Rev.,” Il, 262. 


78. D. Brummer, “ Political History of New York State 
During the Period of the Civil War” (1910); G. E. 
‘Ohio Politics Civil War Peri: 


Porter, 


(1911). 


During the 
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mend an investigation of the beginnings of the Re- 
publican party in Pennsylvania, and also the history 
of party politics in that State from 1860 to about 
1876. Concerning the Tweed Ring in New York 
City much has been written, but a great deal more 
may yet be done to bring out fully and clearly the 
relations the Ring and the “big 
business’ interests of that day, as well as the con- 
nection of the Ring with the New York legislature, 
and the steps which brought about the complete over- 
throw of the Ring. An investigation along similar 
lines of the New York Canal Ring and its overthrow 
under Governor Tilden, as well as a history of the 
earlicr Albany Regency and the more recent Louis 
iana Lottery, are worth while. It is also quite possi- 
ble that the history of the anti-Blaine or Independent, 
alias Mugwump, faction between 1876 and 1884 may 
deserve special treatment. 


existing between 


To any who are especially interested in political 
biography I would recommend a Life of General Ira 
Allen, although much of his biography is interwoven 
with the history of Vermont as an Independent State, 
previously suggested; a study of George and De Witt 
Clinton and of Thurlow Weed as factors in New 
York politics; of John P. Hale in New Hampshire 
politics; and of Simon Cameron and Benjamin F. 
Butler as factors in the politics of Pennsylvania and 
Massachusetts, respectively; lastly, a study of the 
congressional career of Galusha A. Grow, a Represen- 
tative from Pennsylvania, and of Justin S. Morrill 
and George F. Edmunds, long-time United States 
Senators from Vermont. 

In bringing this paper to a close I shall mention 
a last group of subjects taken from the field of social 
and economic history. The economic history of the 
Champlain Valley, with special reference to trans- 


Place of lahistory im 


portation, I would urge as being peculiarly deserving 
of monographic treatment. The political history of 
Reconstruction in the different States has been or is 
now being well covered, but comparatively little has 
been done toward writing the history of the educa- 
tional and religious problems of that period. Teachers 
and students of history may also be urged to under- 
take the history of the colonial ship-building and 
whale-fishing industries in Massachusetts and Rhode 
Island, as well as the history of the trade of these 
colonies with the West Indies before the Revolution; 
the history of protective duties in colonial Pennsyl- 
vania; the history of smuggling in some of the more 
important maritime colonies, especially in the period 
just preceding the Declaration of Independence; a 
history of New York’s attempts to regulate immigra- 
tion between 1815 and 1860; a critical study of State 
banking between 1882 and 1862, and also of taxation 
in Pennsylvania and other States ;* and the history of 
the localization of manufactures in a given State. 
Finally, I would urge a careful tracing of the his- 
torical development in each State of methods of poor 
relief,” of labor disturbances, labor organizations and 
labor legislation, of liquor legislation, and of highway 
legislation and appropriations, including a study of 
judicial decisions relating to each of these topics. 

Altogether, I have now mentioned over sixty topics 
or groups of topics which appear to be fruitful for 
research, and all of which may be developed in con- 
nection with the history of our older Eastern States; 
and this is only a tithe of the subjects discoverable in 
this section. Enough has been said, however, to in- 
dicate that even in “the old and effete East” the 
fields of historical research are white already to har- 
vest and the harvest truly is great. Happily we may 
add that the laborers are by no means few. 


a Iechmical School 


LOUIS BERNARD SCHMIDT, ASSOCIATE-PROFESSOR OF HISTORY IN THE IOWA STATE COLLEGE OF 
AGRICULTURE AND MECHANIC ARTS. 


The application of the historical and comparative 
method to the study of present-day economic and 
social problems has opened up a wide field of useful- 
ness for departments of history in all institutions of 
higher learning, including the land grant colleges. 
If it is true in the domain of practical politics and 
government that present-day problems can be under- 
stood only in the light of their historical develop- 
ment, and that we are able to judge of the future 
only by a knowledge of how the present came to be 
what it is, it will be recognized for the same reasons 
that a clear understanding of such problems as pub- 
lic lands, transportation, immigration, banking, cur- 
rency, taxation, tariff, labor, tenancy, monopoly and 
foreign relations is impossible except in the light of 
historical evolution. Any institution of technology 
like the Lowa State College of Agriculture and Me- 
chanie Arts must necessarily deal with all phases 
of the general problems of industrial and social effi- 


ciency, and therefore with the numerous social and 
economic questions which are connected with capital- 
istic industry on the one hand, and capitalistic agri- 
culture on the other. These questions cannot be 
clearly understood except through the application of 
the historical method of research and investigation. 
In order to adapt the work of the department of 
history to the needs of different groups of technical 
students in this instituution, special 
placed on economic and social history. 
fore, 


emphasis is 
While, there- 
the department offers two general courses: His- 


‘For additional topics related to Pennsylvania history 
see the presidential address by Professor H. V. Ames, in 
“Acts and Proceedings” of the Pennsylvania Federation of 
Historical Societies (1913), p. 9 ff. 


9E. W. Capen, “ Historical Development of the Poor Law 
of Connecticut ” (1905); W. C. Heffner, “ History of Poor 
Relief Legislation in Pennsylvania, 1682-1913” (1913). 
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tory of Modern Europe and History of the United 
States, including work in American Government and 
Politics, it should be noted that more than half of th 
courses deal directly with those problems in economi 
immediate 


and social science which are of practical 
interest to Agricultural, Engineering, Home Eco 
nomics, ind Industrial Science students. Such 


Wi st in 
[ nite d 


Agriculture, 


American History, Industr 


States, 


courses as the 
History of the 
American 
land, 
portation, ind Financial History ol 
briet 
how the 


Economic History of 
History of En 
History ol l‘rans 


the United States 


Industrial 
History of Immigration, 


are self-explanatory \ summary of some of 


these courses will indicate work of the his 
tory de partment has be 
technical students 

he Industrial Histor of the United States pre 


historic i] has : oO 


classe ol 


sents the 


group of present-da 


problems of vital interest to Engineers, 


lo studei 


industria sciel ex ept those wil 


nomics students and 


to all students in 
are doing their major work along purely agric 
lines ‘| ransportat ol by rail, water ind yuUD 


highways, money and banking, ine 
field of finance, 


growth of 


( Lpit LLIStI manufacturing with ti 


| \ a , 
world markets irilt, monopolies and 


trusts, conservation, and the numerous problems of 


social economics with emphasis on we 


tion and consumption are some of the questior 


students” of a 
short, the 
ind the 


touch with 


which ought to bye unde r ood b 


technological institution In professional 


engineer, the domestic economist forestry ex 


} 


pert are constantly in problems which 


have come down to us from the past, and which can 


be interpreted only in the light of historical evolu 
tion 
The West in 


espec! illy for 


American History, course designed 
Hlome 
study of the main features in the settlement 


West. and 


ind 


Economic students, presents a 
ind de 
how the 


proble ms h ive 


velopment of the aims to show 


great economic, social political 
been 
influe nees of the 


various 


evolved in the nation’s history and traces the 
West on n 


reform movements 


tional deve lopment. The 


social in our history, the 


entrance of women into the various business occupa 


tions and professions is to be explained largely by 


the high ideals ol demo racy ind equa ity whic hi h ive 
fullest West. 


women's suffrage movement, for example, can be 


always found their 


The 


understood and its significance fully appreciated only 


expression in the 


in the light of the study of western history, which is 
United States. 


moment 


large ly the history of the 
the 
topics presented in the Economic History of Ameri 
The history of the United States 
has been in a very real sense the history of the trans 

This 


fact in itself is of great practical significance to stu 


Consider also for a some of leading 


ean Agriculture 


fer of land from public to private ownership 


dents of agriculture who are interested in the most 


efficient management of th 
private ownership and cultivation. 


icts 


the public lands by sale or gift under numerous 


soil under a system of 
The disposal of 


of Congress, markets, including the complex prob 
lems of distribution and exchange, farmers’ organiza 
tions with their political, economic and social func 
tions, tenancy, capitalistic agriculture with the risé 
of land values, rural credits, the rural school with 
the present d Ly social center movement, and ivricul 


tural education are but rew ot ti problems 
whiciu the earnest student of ivricu iY uld con 
sider from an historical, as well as f n a purely 


technical point of view. 


he more specialized courses like t [ndustria] 
History of England, History of 
cial History of the United States, History of Trans- 


History of the United States as a World 


[mmigr L1L1IOn, | nan 


portatior 


Powe History of the United States ron S00 to 
1850 ind lowa history deal with t me prob 
lems reviewed above, but in a more detailed and thor 
I nd ot! h may 
IT ! I re pres I Ss 
; mel que O ch re lerable iy 
! dents of pract ila 
Finally t should | ted tl } o¢ the 
a) ot cour vh hy emp! ind 
on | ry Spt Li ¢ rt h nade t r 
te tl rik me yn with ¢ ( d ons 
I f ( cy ) wi | ] 1) d 
cours given by the Dep rtme yf Ap} ied EF eo 
nomi ind Social science, Students majoring in 
ipplied economics and sciel therefore, 
find ct history courses well a ted to their 
needs and requirements, as shown by the de cription 
of the courses of these two departm 
Briefly stated, it may be said that the work of the 


department of history is intended to provide well ar 


ranged courses of instruction for students in al 
divisions of the college, the chief aim being to giv 
such h ori il knowledg ind trainil iy Wii enal le 
men and women to think intelligently on public ques 
tions and to become seful American citizens 
Le { > of t t 
ntit ‘ I b I | tut l 
Hist ( an | ta 
M. RB. < ( | Vv 
rt i 
\ t i il l 
tart t N mb i t Rep D 
] If it ( n | I to t 
{ . ctus it 1! ‘ ¢ } 
Wha ish to do in t t \ ition as tl 
f n nterest ! { vorkit 
( . % TIO! oT ti ce T I 
lab tl nterests of t t lat 
t tl 1 oO} in il ( I t nt \ 
" I ‘ ivainst me t ind feel 
nt Lik t< trar ite to { iction ft 
oO} ( hat eit ul State ma to ma 
erit m a illy of honest artist é o1 to in 
that 1 retting and reforming, agitat ind resears 
mere] ispects of the desires and ironies of daily life 
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The lEmtramce of Ichstory Imto the Curriculum of the 
Secondary School 


BY PROFESSOR WILLIAM F. RUSSELL, GEORGE PEABODY COLLEGE FOR TEACHERS, NASHVILLE, TENN. 


A. The 
teenth Century. 


Conditions at the Beginning of the Nine- 

In the thirteenth and twenty-sixth volumes of his 
* Journal,’ Henry Barnard published a series of let- 
ters from individuals who had received their educa- 
tion during the later years of the eighteenth and the 
early years of the nineteenth centuries, the purpose 


of which was to reveal the educational situation of 
the day. Almost no history is mentioned. ‘‘ When I 
was young, said Noah Webster, “the books used 


were chiefly or wholly Dilworth’s Spelling Books, 
the Psalter, Testament and Bible. No geography 
was studied before the publication of Dr. Morse’s 
small books on that subject about the year 1786 or 
1787. No history was read so far as my knowledge 
extends, for there was no abridged history of the 
United States. Except the books above mentioned, 
no book for reading was used until the publication 
of the third part of my institute in 1785. In some of 
that book, I instituted short 
notices of the geography and history of the United 
States, and these led to more enlarged descriptions 


the early editions of 


of the country. In 1788, at the request of Dr. 
Morse, I wrote an account of the transactions of the 
United States after the Revolution, which account 


fills nearly twenty pages in the first volume of his 
octavo editions.” ! 
Henry K. 
follows: 
“There were no 
were no blackboards; 


Oliver spoke of the same period as 


schools 


there 
there were no globes or other ordi- 


systematically graded; 


nary school apparatus in the schools I attended. I never 


saw a full sized map, nor illustrative picture of any sort 


suspended ... The gerund grind- 


against the school walls. 


ing method of which I have spoken, was pursued also at 


Phillips Academy at Andover and at the Boston Latin 
School, both of which I attended between 1811 amd 1814 
when I entered college. From my Latin grammar I pro- 
ceeded to the Colloquies of Corderius, a book now forgot- 


ten, though not by me. Thence I went to Virgil. Cicero 


and Sallust; translating, seanning, parsing, with unmiti- 
gated drill, but with no more knowledge imparted of 


Roman history, Roman life or Roman manners, than was 
imparted to me of the manners and customs and language 
of the Choctaws.” 2 

Dr. Town found no history in Belchertown, Massa- 
chusetts;* Joshua Ewing reported nothing but Latir. 
and Greek at Phillips Exeter;* Dr. Darlington was 
taught no history in southeastern Pennsylvania. No 
mention is made of history in Watson's “Annals of 
Philadelphia and Pennsylvania.” © William B. Fowle 
was not taught history in Boston.’ 


1“American Journal of Education,” Vol. XXVI, pp. 195-6. 
2 Ibid, Vol. XXVIT, p. 
8Tbhid, Vol. XIIT, pp. 
4Tbid, Vol. XTIT, p. 740. 

SThid, Vol. XIII, pp. 741-3 
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5. 


In his educational survey of 1806, Noah Webster 
found “science with laboratory work,” geography, 
higher mathematics, modern languages, and even 
‘needlework, drawing, and embroidery,’ but of his- 
tory he makes no mention.* 

It is not just to assume, however, that no history 
was taught. When Lewis Cass left Exeter in 1799, 
it was said that he had made very valuable progress 
in the study of ‘“ Rhetoric, History, Natural and 
Moral Philosophy, Logic, Astronomy, and Natural 
Law.” The Fpiscopal Academy, of Philadelphia, 
is said to have included history in its curriculum in 
1796."° 

History, where taught, was generally included 
within the Latin or geography or reading. The cur- 
riculum of the Boston Latin School for October 15, 
1789, shows that King’s “ History of the Heathen 
Gods ” was included in a course on the “ Making of 
Latin.” A considerable amount of _ historical 
material must have accompanied work in the classics, 
and under the guidance of an inspiring master excel- 
lent results may have been obtained. All, however, 
must have depended upon the teacher's enthusiasm 
and his versatility. With the geographies, as shown 
above by Mr. Webster, a deal of historical material 
was often included. Seven per cent. of all the texts 
published 1800 and 1860, collected and 
accessible, at present, have geographical titles as 
well. John Davis, an itinerant English school- 
master, speaks of his experience in teaching 
geography in Virginia in the following way: 

“The most important knowledge to an American, after 
that of himself, is the geography of the country. I, there- 
fore, put in the hands of my boys a proper book, and ini- 
tiated them by attentive reading of the discoveries of the 


Genoese. 


between 


I was even so minute as to impress upon their 
minds the man who first descried land on board the ship 
of Columbus. That man was Roderic Triana, and on my _ 
exercising the memory of a boy by asking him the name, 
he very gravely made answer, Roderic Random.” 11 
Historical material was often included in the read- 
ers, occasionally used in the secondary schools. Note 
the following extract from the table of contents of 
an early popular book of this sort: 
On Profane Swearing....... 
THO ‘THIGMDR OF VITOR isis dasecess cine. 102 


eB ee ee er 104 
EO COSI 6a 50560040045 eRe 105 
Extract from Mr. Dawes’ Oration...... 107 


6 Ibid, Vol. XIII, pp. 743-5. 

7“ Massachusetts Common School Journal,” Vol. XII, pp. 
311-2. 

8 “* American 
200-4. 

9, 10. E. Brown: “ The Making of Our Middle Schools,” 
p. 249. 

11“American Journal of Education,” Vol. XIII, p. 749. 


Journal of Education,’ Vol. 


XXVI, pp. 
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General Washinegton’s Resignation . 108 
Speech of a Seythian Am bassacdo! 109 
The Revenge of a Great Soul 110 
Cudjoe, the Faithful African 112 
The African Chief 113 
Mercury and a Modern Fine Lady 115 
Speech of Publius S« 17 


Speecn of Hannibal 19 


Speech of Mr. Walpole 29 
Spee h of Mr. >| 
History of Pocahontas $8 


] 

“ae l 

Pitt > me 
] 

General Wolfe’s Address to His 2 
A list of historical texts 
made by Henry Barnard, with certain additions, will 


This list, 


publication, 


14 


comprising the collection 


\rmy 


be printed later in this series of articles. 
indication of 
gives evidence of the growing popularity of history. 


i 


furnishing an text-book 


From this list we find published between 1799 


and 
ran 


1814, seventeen history texts which eventually 
into at least : There were 
three texts in United States history, eight in general 


eighty-five editions. 


history, four in ancient history, two in English his 


tory and one in ecclesiastical history. This, as a 
minimum number, indicates a beginning of text-book 
activity. 

n'ineteent! 


usually in 


To summarize, in the early years of the 


century such history is was taught was 
cluded with the 
ticularly with the declamation work. 
found as a differentiated subject, it 
either a course in “ Roman Antiquities” or a 
general sort of ‘‘ General History,” 


classics, geography, or reading, par 
Where it was 
was as a rule 
very 


beginning with 


Adam and Eve." 
i2Caleb Bingham: “ The An can Preceptor; be a 
new Selection of Lessons Reading and Speaking 
signed for the use of schools.” Boston, 1807. 32d edit 
Not the table of contents, part one, of Caleb Bing 


ham: “A Historical Grammar or a Chronological Abi 


ment of Universal History,” t lded an Abridg 
Chronology of the most remarkable invention lat t 
the Arts and Sciences LD) ed ] ’ t 
use of Schools and Academies Boston, 1808 

‘ ~ 

(, ) P nles « ai 4 
ParT | 
ij t Period 
| World to t ) G5 


From the Callir gy ol Abral 


43] Years Fo yl Period 


From the iw Given by Moses to the Taking of Tr 
347 Years Fifth Period 
From the Taking of Troy to the Building of the 7 
by Solomon, 192 Yea 
N } P d 
] m t Building I Temple } 1lem ft t 
Foundatior Rom yy 
. P d 
From the Foundatior I e Till the ] I 4 t 





B. How History Entered the 
Massachusetts Secondary Schools. 

The Boston L introduced history as a 

differentiated subject in 1814.** W hil 

* ¢ hronology of Ancient and 


’ , 
Curricula of the 


itin School 
(7ou d Was 


headmaster, Valpy’s 


English History’’ was used in the second year.’® 
The stud of the 


classical department of the 


1 


advanced class of the 
Phillips Academy at 


course ot 


Exeter included in 1818 elements of ancient his 
tory. Modern History with special reference to 
the United States,” together with ancient history, 
were at the same time added to the English course. 


The English High School, founded in Bos 


ton in 1821, provided “Ancient and Modern History 


Classical] 


and ( hronolk oy in the second year, a d H S ry 
particu! irly that o! the [ nited states, n the hird 
vear. Goodrich’s “ History of the United States 


Elements of General 
Pittsfield (Academy id pted history 
(cade my used Wh« ipley s Com- 
The Boston Latin S« 


ind Chronology, Constitution of the 


and 


the books ised. 


['vtler’s 


in 1822 Leicester 
' 


pend o! History ° in 1824 
taught History 


} } 
nool 


United States and Massachusetts in 1826 ind in 
the same vear, the Girls’ High School put History 
of the United States in the first vear, Ger i 
History ind “‘ History of England n the second 


and “‘ History of Greece and Rom« n the third 

Of all the texts and editions of texts published 
during this period, 1814-1827 (see appendix), over 
one-fourth (fourteen texts and thirty-three editions 
came from Massachusetts. 

The famous law of 1827 gave history an important 
place in the high schools. [t prov ded that 

; Sane } 
t t mont l 
—- 
! ! tent t i 
of - t t 
ng imma i \ irt I 0d 
ted St r by 
ng met ul and 
ty, t tainir thousand 
{ S n t , I tent i tior 
4 : ’ 9 " S t t t and 
; I 1 St t ul ] 

The most important pr visions of tl law were 
not in force from 1840 to 1848 and from 1850 to 
1857. It nevertheless has great signifi for our 
purposes. It shows that history had der str ited its 
importance by 1827. It was the basis of reports as 
to studies pursued in the high schools during subse 
quent vears. Three such high school yer stab 
lished by 1820, eig! teen bv 1840 I ven by 
1850, and one hundred and two by 1860 

E. |] Ma 0 \ 5” p 

J { - sa 
cl tt 138 

{) t n \ Ty ; y ~ ' | ‘ 

\ tte * 1297 ¢ ; TT 
Saat , 9 
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No complete high school returns are available, but 
the School Returns of Massachusetts from 1837 to 
1841 show the courses offered in all the schools of the 
State which returned reports. 
tion of the status of history. 


This gives an indica- 


TaBLe I 


Towns Claiming to Offer Subjects, 1837-1841 ** 
1834 1837 1838-9 1839-40 1840-1 
Towns Reporting ... 261 294 298 301 o04 
. G.. Saerg i... 209 177 178 167 
Other History ...... 29 94 78 93 62 
pO” ee eee ee 5) S4 69 93 104 
Pe eee : 3 } ll 21 16 
Natural Philosophy . 24 66 150 170 181 


The fluctuations in the statistics from year to year 
correspond with the changes in the statutes. His- 
tory compared favorably with the other subjects of 
the time. 

By 1861 history held an important place in the 
curriculum. Of sixty-three high schools reporting at 
that date, fifty taught “ General History,” thirty-nine 
“ History of the United States,” twenty-three “An- 
cient History,’ sixteen ““ Modern History,” thirteen 
“English History,’ four ““ Mediaeval History,’ two 
“French History,” one “ History of Massachusetts,” 
and one “ History of Connecticut.” All of these 
schools taught algebra and Latin. 

Not only was history included in the curriculum 
by many high schools, but pupils elected it freely. 

In 1842, Horace Mann made a survey of the pupils 
enrolled in the various courses. He reported as 
follows: 

“During the last year I have obtained returns from 
almost every Public School in the State, respecting the 
number of scholars who are engaged in studies above the 
elementary or statutory course prescribed for the lowest 
grade of our schools. The result is as follows: 19 


Scholars studying History of the United States.... 10,177 
Scholars studying General History......... noe . Ber 
Genolare studying Algebra «oo... ces ccscwscevecses 2,333 
Scholars studying Bookkeeping............ tikecnin “ae 
emolars etudyitig LAG nc. . 665. os ccc ces cer esie es 858 
Denoars atumvying TRGGOric...« o..0..c.0ic cucecccwiersns 601 
Scholars studying Geometry... aeOraiems meen 463 
Scholars studying Human Physiology.... sire scene 416 
Scholars studying Logic ........... oy ee 330 
Scholars studying Surveying ......... 249 
Seholars studying Greek ........00.6.-0000% 183 


Such data describing the condition in the State as 
a whole, are especially significant when it is consid- 
ered that the law of 1827 not in effect at the 
time. 

Of 247 pupils in the high school at Northampton 
in 1837, 89 elected history, with 56 in astronomy and 
45 in Latin as the next most popular subject. Simi- 
larly in Haverhill, in 1842, of 72 students, 26 took 
history, 17 Latin and 14 algebra. Of the 213 stu- 
dents attending the high school in Worcester in 1846, 
96 took Latin, 70 history and 88 algebra. 


was 


Lowell, 


18 A. J. Inglis, op. cit., p. 75. 
19 Massachusetts: 


“Sixth Annual Report of the Board of 
Education,” 


1843, p. 55. 


in 1847, showed of 185 students, 87 in Latin classes, 
70 in bookkeeping, and 50 in history. In the high 
school at Newburyport, in the same year, 126 out of 
207 pupils studied history, with 72 in natural 
philosophy and 49 in algebra. The following table 
is an expression of these data in percentages: 


Taste ii 


Percentages of Total Enrollment in Classes in 


History 

Nortemten, eles ssh 00bs0vss onger 32.5% 

Haverhill, Sere rere 35.1° 

Worcester, SE leah vie ako Ramm ncaee 32.9° 

Lowell, SO Me siaet keene weet 27.0% 

NOWUELPPOTG, TORT oi ess coskeasecedes 60.9% 
These are, to be sure, but scattered instances. No 
complete figures are available. In estimating the 


relative popularity of certain high school subjects in 
1850 and 1860, Dr. Inglis studied certain groups of 
schools, the statistics for which are available. Inas- 
much as the total enrollment is often omitted, he has 
taken algebra as a base, and compared with it the 
relative attendance upon other subjects. The fol- 
lowing table is an excerpt from his results: 


TaB.eE III 2! 


Ware (1850-1) Roxbury (1850) Plymouth (1850) Lynn (1850) 


Marblehead (1850) Lowell (1851) 


Haverhill (1860) Randolph (1860) 
Millbury (1860) 


Springfield (1860) 


Lynn (15860) 
Danvers (1860) 


Plymouth (1861) 


Subject: 1850 1860 
BE, cide cageveuksaes 100 100 
PORE. ixcionnsixuantis aes 141 200 
Natural Philosophy ....... 194 81 
ER er eer rn 139 167 


In Springfield High School the enrollment in his- 
tory classes for the years 1855 to 1861 comprised 
71.4 per cent. of the entire student body. 

History, therefore, entered the curriculum of the 
secondary schools of Massachusetts early in the 
nineteenth century. Through legislative enactment 
it gained a firm hold, and by the time of the Civil War 
had become a portion of the “core” of the curri- 
culum. 


C. How History Entered the Curriculum of the 
Secondary Schools of New York.** 

On May 2, 1791, Erasmus Hall Academy received 
as a portion of its share of books from the Regents 
of the University of New York, the following his- 
torical works: °° 


20 A. J. Inglis, op. cit., p. 88. 
21 A. J. Inglis, op. cit. pp. 89-90, 
22The materials for this investigation are gathered 


largely from the “ Reports of the Regents of the University 
to the Senate of the State of New York.” Prior to 1802 
these appear in the Journals of the Assembly. From 1802 
to 1818 they are included in the Journals of the Senate. 
From 1819 to 1824 adequate reports are missing. Follow- 
ing the year 1825 separate publications were made, which 
are easily available. 

23 Willis Boughton: “ Erasmus Hall,” Teachers’ College, 
1902, pp. 26-7. It will be noted that frequently in early 
references to texts that inaccuracies exist in spelling. For 
instance, Roberts’ “ Charles V,” probably refers to Robert- 
son’s “Charles V.” 
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Roberts’ “America,” 3 vols 
Roberts’ “ Charles V,” 4 vols 
Hume’s “ England,” 8 vols 
Ramsay's “American War,” 2 vols 
Rollins’ “Ancient History,” 10 vols 
Voltaire’s “ Universal History,” 4 vols 


‘History of New 


Gordon’s 


York. 


American War.” 


With such books in the school library, some work 
in history must have been pursued. Yet no mention 
is made of differentiated work in the reports. For 
instance, in 1802 the report for Erasmus Hall is as 
follows: 
whole 


the number of pupils is eighty-eight, of 


whom fifty-four are lads and young gentlemen, and thirty- 


four are girls. Of the former, thirty-four are engaged in 
the study of languages, the practical branches of mathe 
matics, geography and English grammar, the rest are 


employed in studies of an inferior and 


nature.” 234 


preparatory 


The second early indication of historical study in 
the New York Academies comes from Dr. Thomas 
Hun, who incidentally remarked that he had used 
Adams’ “ Roman Antiquities attended 
Albany Academy in 1818.°* Yet for the same year 
the complete report as to studies pursued was: 


when he 


Total Number of Students nt LOD 2.381 
Reading and Writing bare 821 
English Grammar and Geography 823 
Mathematics ; 3 RP perry eee 264 
Latin and Greek a5 eS: REET 903 
Logie and Belles Lettres : . 114 
Moral Philosophy 2] 
Natural Philosophy 22 
Modern Foreign Languages sf 19 


Since indications of historical work are in evidence, 
and since no direct mention is made in the early re 


ports, the history taught was probably included 
within the reading, geography, or the classic lan 
guages. 

In 1825, eleven out of the thirty-three academies 


reported work in that date 
the number of schools to adopt the new subje ct con- 
stant] within the field 


itself were gradually introduced, and, although there 


history. Following 


increased, differentiations 
was no State law to compel adoption, the development 
that of 
The progress of thirty-five years is shown in the 
following table: ani ‘ 
Taste IV ** 


was simultaneous with Massachusetts 


Number Types* of History Taught, 1825-1860 
Total ieaching per 
at School Hist ype ool 
: 3 , | 
Q% 1( 42 
182 13 ; g 
183 18 . , 
| ' * QT i/ 
834 ( ?.40 
847 155 5 si 
1860 192 78 173 16 
The number of academies increased 600 per cent. 


in thirty-five vears. Eleven schools offered work in 


history in 1825, one hundred and seventy-eight in 


1860. Eleven separate courses of history were given 





in 1825, an average of one in every three schools; 
four hundred and seventy-three courses were offered 
in 1860, practically five for every two schools 

The progress of differentiation of courses, and in 
introduction of new types of history, indicated above, 


is further analyzed in Table V. 
TaBLE V 
Variety of History Courses Offered in 
Academies, 1825-1860 


New York 


d Law 


z i Ss 5 > ae 
= - = ~ = =~ c 5 > m4 
- = . BS He = re: + Las z 
$25 1] 
S26 14 
827 36 12 | 2 
1830 44 29 5 
1832 38 34 6 5 I 
1834 63 45 20 15 2 i 2 
1847 122 98 18 Z 1 ; 5 
1860 121 164 73 46 59 
History first entered the curriculum of the New 


York academies at an unknown date, probably before 
1825, although not so reported. In the first reports 


it is merely called “history.” In 1826, work in 


‘Constitution of New York and of the United 
States ’’ was instituted in Utica Academy. In 1827, 
United States History”’ and “ Roman Antiquities’ 
were reported. In 1832, “ Chronology’ was added. 
In 1834, “ Biblical Antiquities,” “‘ History of New 
York” and “Greek Antiquities were included. 


English History ” and “ Ecclesiastical Historv 


were taught by 1847. 

New schools were constantly being founded, which 
at first were poor in resources, with narrow curricula 
few students. These institutions, of 


and compara- 


tively small importance, have undue weight in the 
treatment above. The tables, as given, show gross 


the actual influence 
A small school without history, 


totals, but they do not indicate 


on the pupils. coun- 


terbalances a large school with history 
The statistics in regard to the exact enrollment of 
the history classes are not available. The reports 
five only the cours¢ offe red, and the tot i] attend- 
ance at each school To approximat the situation, 
we must use these dat s best we may 
N , Rey T | T ersity 
to tl “eT T of New \y } tat ~~ ite Sega ! 
; 802, 1 112-14 
D. Murray: “ Histor ! tic J 
D4. 
N \ ] op. cit _ 1] Q1R 
lor ( of sit if ot it 40th 
lat 141 Gt} {Sth. 6lsat a 7T4t Any ’ ; of the 
Regent lected. TI eal wit 1825 
826, 1827, 1830, 1832, 1834, 1847 and 1860 
I i tl con! tior nsat t taught 
I t ¢ a ho ! gene! ! in and 
| i \ vo ted i three typ 3 
*. * oF brancl ] ne is. wel There 
VO! 1 « T i 
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It is possible to isolate those schools which offered 
no history at a given date, determine their enroll- 
ment, and arrive at the number of pupils who at- 


tended schools where no_ history was_ taught. 
Through similar calculation the number of pupils 


who attended schools where history was offered can 
Such an analysis, expressed in 
centages, is given in Table VI. 
Taste VI 
Percentages of Pupils Attending Schools Wher 
History Was Taught 


be secured. per- 


History History 
Taught Not Taught 
1825 SS.80% 61.20 
L826 18.005, 52.00 
1827 91.75% 8.25° 
L850 58.50 11.70° 
1832 86.63 13.37 
IS34 99 4005 0.60 
1847 94.30% 5.70 
L850 95.000 5.00" 


Thirty-eight and eight-tenths per cent. of all the 
academy students in regular attendance in New York 
State in 1825 attended schools in which history was 
taught. In 1860 95.0 per cent. attended such schools. 
Consequently, in 1825, 61 per cent. of all secondary 
school pupils could not have taken history in school. 
By 1860 only 5 per cent. could be so classed. 

A further Treating the 
material in a similar way, the number of pupils may 
be determ‘ned., who attended schools where 
history ” or “ United States History ”’ 
Such an appears in 
Table VII, and gives an indication of the importance 
of the various types of history taught. 


TaBLe VII 
Attending Schools Where 


analysis is possible. 
‘ general 
in any special 
analysis 


branch was. given. 


Percentages of Pupils 


Various Branches of History Were Taught 


il 
ities 


quitie 





= > : 3p Se ost ; 
Ss as & 33 $8 8 SF OR & 
x = s= $5 35 22 2 32% 38 22 
4 7 * } 2 s a aa) 5 m = = 
132 
1826 1 
1827 : 3.2 
1830 . it 1 1 
1832 664 1 07 
1834 99 71 { 41 t 6 6 
1847 85 70 i4 on 1 g 
1860 , 71 88 35 244 304 
Table VI and Table VII reveal more closely the 
actual situation of the time. The growing im- 


portance of United States History as compared with 
general history, hidden on the earlier tables, is now 
clearly revealed. 

It is impossible to determine the exact proportion 
of these pupils who actually attended history classes. 
The data are not available. In Massachusetts, at the 
same time, Dr. Inglis found that of 951 pupils in five 


high schools, 361 actually elected history. This is 


37.9 per cent. Were we to assume a similar election 
by one-third of the pupils in the New York Acad- 
emies, the result would be represented, as in Table 
VIII. ; 
VIII 
Approximate Number of Pupils Studying History, 
1825-1860, Supposing that New York Pupils 
Elected History as Freely as in Massachusetts, 
1837-1847 


TABLE 


4‘ 

Date of Pupils Approximat Nu r 
1825 Al 12 I 140 pupils out of 1,172 (Average No 

1826 About 16 I 339 pupils out of 2,120. (No. for 6 months 
1827 About 30 r 388 pupils out of 1,292 (No. for 6 months) 
1830. About 29 614 pupils it of 2,118. (No. for 4 months) 
1832. About 28% or 768 pupils out of 2,742 (No. for 4 months) 
1834. About 33 r 1,214 pupils out of 3,679. (No. for 4 months) 
1847. About 32 r 4,436 pupils out of 13,86 (No, for 4 months) 
1860. About 32 or 7,221 pupils out of 22,567 (No. for 4 months.) 


These statistics are only suggestive. They are 
cited, in the absence of the exact data, as indicative 
of the conditions of the times. 

In the 48th, 6lst and 74th Reports of the Regents 
of the University to the Senate of New York State, 
are included lists of the various text-books in use in 
the several Such a list gives another ap- 
proach to the determination of the progress in the 


schools. 


introduction of history. A brief summary of the 
reports is given in Table IX. 
TaBLeE IX 
Number of Texts Used in Schools in New York in 
Various Branches, 1834, 1847 and 1860 

General Subject Used in 1834 1847 1860 
Constitution, Government, Law... 14 30 45 
Generel HMWGNT va sicccss vecesens 65 169 163 
United States History ........... 58 101 177 
ae ee eee ere 12 . 
mistery of New Vor: .. icici cscs l 0 0 
Roman Antiquities . . 14 18 75 
Greek Antiquities ; 0 ll 65 
Eeeclesiastical H story 0 4 - 
152 345 525 


The prevalence of the text-book method and added 
confirmation of work in history are brought to light 
in this table. In 62 schools teaching history in 1834, 
152 text-books were used, an average of 2.5 texts per 
school. In 1847, in 141 schools teaching history, 345 
selections of texts were made, an average of 2.4 
different texts per school. In 1860, 178 schools se- 
lected 525 texts, or an average of 2.9 per school. 

This study of the early progress of history in the 
New York schools of secondary grade is a summary 
of the available statistics upon the subject. It deals, 
not with a few scattered schools, but with a great 
state as a whole. : 

In thirty-five years, history had advanced from an 
insignificant place, as an unimportant concomitant 
of geography and Latin, to an independent place in 
the curriculum in many schools. 


D. Scattered References to History in the Curricu- 
lum of Secondary Schools of the United States. 


The School Commission of Vermont recommended 
Goodrich, Hale, Whelpley and other United States 


* Not specifically reported in 1860, but probably taught. 
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history texts for schools in the year 1828. Warren 
Academy, in Rhode Island, taught history in 1834. 
Superintendent Pierce, of Michigan, reported in 
1836, as follows: *° 


“It is important that the rising generation be 
structed in the h story or thelr own country those , ») are 
to be our future guar ins ( ee 2 ! nt 
be made a juainted with the t and sutfl c 
cost to establish the liberties hich they enjoy I pel 
petuat = 3 example h our country olf to the 
world, that man is capablk elf-government, it is vita 
important that means should be afforded in the mmon 
schools, in acquiring a soul knowledge of the pri 
and acts of the revolution, of the cause and conseque! 
independence \ history, every 1 tance I hich tends 
to 1! e tor t nstitutions I I nt 
ougtt { ! fan i l Wo! t T 
Ww telligence al patriotism t tut the 
repu ire bas Hon. A. C. Fla 


In Pennsylvania, the conditions in the academies 
were rarely subjects of report. In the Fourth An 
nual teport of the Superintendent of Common 
Schools, the curriculum of each of twenty academies 
is given. ‘Three make incomplete reports, sixteen 
give no history, and Erie Academy alone r ports his- 
tory as a subject taught. This indicates that only 


60 out of 1,188 secondary school pupils of Pennsyl 


vania attended schools where history was given as a 
portion of the regular work in 1887. The super 
intendent also reports various texts as in use in the 
schools. ‘The small number and the crude spelling 
indicate the unfamiliarity of such works to the peopl 
of the time. 

TaBLe X 


Number of Texts Used in Such Pennsylvania Dis 


tricts as Reported in 1837 
Wim ; 

lexts ted 
Cobl Spellet 
J sh Re I 
Pike’s Arithmet 
( n i Unit St > 
Ha 
( ch’s 14 
Wi \ ~ 
\n 
Greece 
Rome 
Frost " ! 
Parley’s United State ] 
Hume’s History of Enelat ] 
Rollin’s Ancient | 


The Central High School] 
with “history” in its course in 1838. 


n Philadelphia ope ned 
, Lancaster, 
Pennsylvania, High School taught history in th 


same year. “Mrs. Roger A. Pryor studied Gold 


C. A, Jaequith, “ The Development of History Teaching 
in the United States up to the Civil War,” p. 22. Un 


sity of Chicago 


C. A. Jaequith, op. cit.. p 
29 Michigan, “ Report 
Instruction,” 1837, pp. 16-17 
Fourth Annual Report of the Super 
intendent of Common Schools,” pp. 71-8 


C. A Jaequith op. cit., p 14 


of the Superintendent of Publ 


Pennsvlivania. 





smith’s Greece in a Southern Female Seminary in 
1840.’ Smithfield Seminary taught history in 
1845.°* History began to be taught in Indiana be 
fore 1850. The University Grammar Scl in 
Providence gave history in 1851. Hartford High 
School had a four years’ history course in 1853, “ so 
it probably entered the curriculum a number of | rs 
before. General history was studied in Defi é 
Ohio, in 1858, and when the Chicago High S 


was opened in 1856, Weber's “ Universal H 


was ust d. 


It seems hig prol that the ! S 
tory can more slowly in the Stat I n 
Massachusetts id New York I} 

j ta tle clue to th ! nental ( | n < 
ching I the sub yect 


BR ’ ] Vy 


Che text-book, from the earliest d f history 
teaching in our secondary schools, has bs he cl 
source of materi il ior W rk in the ( sS-room We re 
ther ivailable complete ist of al CteEXUt-DOOKS pub 
ished, with an accurate count ot tl number nd 
date of sul sequent editions. there we 1 bye t hand 

reliable guide to the progress and popularity of the 


subject 

he closest approximation to such a compilation 
; the list given in Barnard’s Journal. Volumes XIII, 
XIV and XV. This list contains all th text-books 


vhich Henry Barnard could account for published 


prior to 1860. It is arr nged ilphabeti illy accord 
Ing to the iuthors, and contains books ot a ~ brects 
With this as a basis, C. A. J iequith it the Univer 
sity ot Chicago compiled a list of histor i] texts 
Another list was compiled bv thx uthor, wor ig 1 


dependently The two lists were then compared. cor 
rected and certain additions made, where new texts or 
new editions of old texts were found 

This list is given complete in the appendi: sum 


mar of which is found in Table XII 
TaBLeE XIV 
Summary of Text Published or Used t] [ fed 
States B hore 

Che table reads as fol vs: Before 1801 there were 
published two texts in United States history, which 
eventually ran into three editions: five texts n Gen 
eral History, which eventu lly ran into 1 ! teen edi 


tions, etc., ete. 





Date S eme i \ ent Englis! M 1 
. - 
1SO1 ) 1 
' 2 } 
11 i 2 
l l lil ) 
i 1850 i t 4 ! 
l ' f | l ; i } 
Not dated 1 1 l 
l ‘ 107 2 14 ( 170 i) 
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In the original list each text is placed according to 
the time of its publication, and under the same date, 
the number of editions to which it subsequently ran. 
The 815 editions ot 360 there- 
fore. re pres nt only a text 
book activity of the day. 


texts shown above, 


fraction of the actual 


F. History in the College Entrance Requirements. 
The college entrance requirements are a good indi- 
cation of the contents of the curriculum of the second- 


At the time of the adoption of the re 
quirement in a given subject, either there is sufficient 


ary school. 


demand upon the part of the schools to compel its 


inclusion, or there is a sufficiently high valuation 
placed upon the subject by the college, to force the 
secondary school to take it up. The first case indi 
cates popularity of the subject, the second points 


to its immediate inclusion in the high school curri 


culum In either case, the college entrance require 
ment reveals the curriculum of the high school. 

[In 1847 both Harvard and Michigan added his 
tory to their entrance requirements. Harvard re- 
quired the reading of Worcester’s “ Elements of His- 
tory.’ Michigan ‘Grecian History to the 
of Alexander the Great and Roman to the Time 
of the Empire.” Cornell added “ History” in 
1868. and Michigan “ History of the United States ”’ 
‘due, doubtless,” says Dr. “to 
the feeling of patriotism at the close of the Civil 
War. In 1869-70 the requirements at six repre- 
sentative Yale, 


wished 
Time 
in 1870, 


Broome, 


colleges were: Princeton and Colum- 


bia, no history at all; Harvard, Smith’s “ Smaller 
History of Greece” or Sewell’s “History of 
Greece; "’ Cornell, Roman History (the first half of 
Smith’s “ Smaller History ”) and Greek History (the 


first ten chapters of Smith’s “ Smaller History ”’) ; *’ 


and Michigan, which required “An outline. of Roman 


History from the foundation of the city to the bat- 
tle of Actium, of Grecian History from the begin 


ning of the Persian 


and th 


War to the death of Alexander, 
History of the United States to the close of 
the Revolutionary War.” 


Before the Civil War some slight recognition of 


history had been made by the colleges. It came, 
however, only after progress had been made _ in 


Massachusetts and New York. 


G. Tlistory 


The content of the curricula of the early normal 
schools is only an indirect indication of conditions in 
the high schools. 
for elementary 
directly 


in the Early Normal Schools. 


The teachers were trained largely 
work. The _ high was not 
influenced. History, however, was 


school 
gener- 
ally recognized as a necessary portion of the future 


teacher's equipment. This points to a growing recog 


Kk. k. Brown, op. cit., p. 232 
+E. C. Broome: “A Historical and Critical Discussion of 
College Entrance Requirements,” p. 45 
Ibid, p. 45 
Ibid, pp. 49-50. 
87 Ibid. p. 51. 
Ibid, p. 51, 


nition of its value. In 1834, the legislature of the 
State of New York provided for classes for the 
training of teachers in certain of the academies of 
the State. History was considered of such im- 
portance as to be required as one of the twelve 
studies. “The history of the United States is so 
essential,’ says the Report of the Regents, “ that it 
may justly be treated as a distinct branch of 
study.” *° The following books were recommended 
for these classes: 


Texts: 
Irving’s Columbus (abridged 
Goodrich’s U. 5. History (abridged 


Whelpley’s General History. 
Tytler’s General History. 
Worcester’s General History. 


Books: 

Life of Columbus 
8vo. Marshall’s Washington. 
Morse’s America. 

Botta’s America. 
Spark’s American History. 


Reference 


Irving's 


Bev. 


In Massachusetts, in 1838, the first public normal 
school was founded, and in the curriculum as reported 
by Horace Mann, secretary of the Board of Educa- 
tion, we find, * Constitution and History of Massa- 
chusetts and of the United States”’ as one of the 
twelve studies.*' New York followed in 1844 with 
a normal school in which provision was made for 
‘“ History and Reading alternately.’ ** History was 
one of seven departmental subjects in the normal 
school which Philadelphia founded in 1848. “ Re- 
view of Geography and History of the United States, 
and instruction in the History of America, with con- 
temporaneous History of England” seemed to be 
the plan of work of the department.*! Connecticut, 
in 1849; ** Michigan, in 1849; *' Boston, in 1852; * 
Pennsylvania, in 1857; *? Illinois, in 1858; ** Wiscon- 
sin, in 1867;*' and Rhode Island, in 1871,* all in- 
clude work in history as a necessary portion of the 
training of the Maryland Normal School, 
alone, founded in 1865, seems to have given no place 
to it.** 


teacher. 


H. Conclusion. 


By the time of the Civil War, history had gained 
an important place in the curriculum of the secondary 
schools of New York and Massachusetts, the leading 
States of the Union in educational matters. Some 
form of history was taught in almost every secondary 
school ef each State. In Massachusetts we know 
that pupils elected it freely. With small beginnings 
during the early years of the century, rapid develop- 
ment followed the “era of good feeling,” and in the 
thirty-five years following, history gained practically 


its present standing, in the and 


high schools 


academies. 

89 United States, “ Report of the Bureau of Education,” 
1888, I, pp. 226-9. 

40 New York, op. cit., 1835, p. 95. 

41 United States, op. cit., 1888, I, pp. 284-292. 

















‘I he progress was not entire ly confine d to New Bla an re, but not a 1 as s 

York and \ iss ichuse tts | he ¢ vide nee of the text syzing a stock f Vi ere I t 
books, of the normal schools ind of the college en . mist! fruits, s fert ' 
trance requirements, together with the scattered } Gad cs nh zoology, Dut 3 
instance Ss gyiven, indi ite th it slow progre SS was Z ; - : A ; rou p “ ne 
being made everywhere. Certainly history had _, bi, PRR lt oe if a 
become sufficiently common in curricula to indicat ta littl rent bo ab that 4 : 
that the following chapters re not a mere compila temptir en in : 
tion of exceptional cases neve Lve ft the fa 

| ri ‘ ; 


WHY I LEFT THE FARM. " eeaaeel peeghigsese 


My excuse for writing this article is to point out to tea t 
ers in the country how they may help to keep their boys « N 
the farm. 
My early education was gotten a typical country school 
See are FONE OE. A AR Tangs he Water tere SCHOOL AND CIVIC LEAGUES IN VIRGINIA 
V i the spring and I terms | é taught DY 
lad l laily 1 dillerent each ft I h \ I 
term is Iour mont oI nd t ot r t I 
each I tw months { [ 1 l , | 
whose hon 1 n the nt i ! t at 1 
agi iltural illairs Do! t n 1 nd 
other i it on la I t ol 
then 1 t ‘ 
Nat i t 
ways I yY and ! l | 
ve I thes whe t t 
el n Ky i { I ' t t t 
ad ta s gall I t 
t { 4 r. ¢ ; 
ured ea] t 4 a t 
i fir yt] PF 
people a Lys at und, 1 that t : t 
Lil mn tinuous round I I i A 
lonesome! 
N r « ln ( t ] i isle 1 
questi ns relating to ! y tarm a il experience ‘ 
had had a Babcock mi test I 10use, al 
arithmet ] on | { ’ { i : 
YY | tT > { 
i t \ ‘ 
! { 
Ons ’ } 3 ; 
e ’ oO} { ‘ . i i T ; 
ta if t } f { 
part { I nts { : 
farr g 
tea 4 to ! boot 
jack t ‘ 
able t nt 
M try ; ' ‘ . \ 
come t | to-m« r . t t 
field v he said he co t t a cat of , 
we l t it and find it { troub Or , ’ t 
Bring some of your s I we will start « eed 
tester and bass ir aritl esson on tl} ; 
get 
Later [I went to hig! [ me id anv bota 
teacher ask me to make a collection of weeds found on m I { 
father’s farm, and then give 3 tructions for eradicating 
them She never told us he to spray our trees, vines and t 
vegetables to kill the va s blights, insects and ot} 
pests. I was never taught | to bud, graft and prur rt 
fruit tres ement t 
My physiology teacher never taught me that both man and t 
beast require a balanced ration in order to get the most it . ‘ ‘ t f 
of their food allowance. In college I was taught how to assay 
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A, Side Light om the War of 1812 


BY MOSES W. WARE, THE MORRISTOWN SCHOOL, MORRISTOWN, N. J. 


The causes of the war between England and 
America in 1812 may be set forth as an outgrowth 
of the disturbed political conditions which prevailed 


in Europe during the Napoleonic Era. Na 


produce d_ retaliatory 


poleon s continental 


svstem “5 
measures on the part of England, 
ticularly distasteful to the 
America. But the 


which had proved so disastrous to the carrying tr de 


which wert par 


mereantile interests in 


English ‘“‘ Orders in Counci 


of the United States. were rescinded before the news 
of the declaration of hostilities by Congress had 
reached England. ‘The elimination of this grievance, 
however, was acceded .to more for the purpose ot 
reconciling party differences in England, than with 
a view to propitiating America. It w step 


in the direction of peace 
Ther 


W hich 


unattended by tlie motives 
remained, then, besides the minor 
should have settled through 
innels, the 
impressment, i.c., the right claimed by 
stopping 


of peace. 


differences been 


the customary diplomatic ch 


quest nn of 
England of 
ind searen 


American ships on the high seas 


ing them for English seamen in order to procurt 


crews for her vessels of war. In the British declara 
tion of J inuary 10, 1813, 1t was specific lly stated 
that the object of impressment was to secure to Great 
Britain the naval services of her own subjects. Bu 
all overtures of the United States extending from 
1792-1813 ottering othe r means to secure this end 


were alw ivs rv jected. Many of thess propos ils. very 
liberal in character, would undoubtedly have 


as effectual 


pr ved 
I 


as impressment Whatever the profes 


sions of the British government may have bee 

this relation, it is certain, that representatives of 
all the leading European nationalities were forced 
to serve on English vessels. On. this point Mr. 
Dallas wrote in 1814: “The excuse for... . ‘par 
tial mistakes and oceasional abuse’ when the right 


of impre ssment was practised towards vessels of the 
United States 


declaration. 


is. in the words of the Prince Regent’s 
a similarity of language and manners;’ 
but was it not this 
offered American, the 
Dane and the 


known, when excust 
that the Swede. the 


German, that the Frenchman,.the Span 


was 


iard and the Portuguese. nay, that the African and 
the Asiatic had been equally with the Ameri 
can citizen and the British subject, the victims of 


the impress tyranny?’ The insistence on this right. 


so inconsistent with the 


Anglo Saxons’ ideals ol 


Further Memoirs of the Whig Party,’ Lord H 
2Cf. Conditions attending Repeal of the Stamp Act in 
1765. This was brought and that 
element in the Whig Party favored the American 
George III appealed to this party in order to 
have carried into effect his ideas on the Regency question. 
Thus the issue which brought 


about by Rockingham 
which 
colonies. 


nto power a ministry favor 
ing America, related primarily to English rather than to 
American interests. 


Annals of Congress. th Ce ne., Vol. ITT, p. 1428. 1429. 


to the United States no alternative but 

war did not settle this question, for 
Ghent (Dec. 24, 1814) 
theoretically at least, failed to relinquish what she 
regarded as rights.” If 
then surely this instance 


freedom. left 
war Yet the 
n the Treaty of England, 


one of her “ maritime war 


is measured by its results, 
is a good argument on the futility of war as a means 
of adjusting international differences. 

Impressment was a practice to which the English 
themselves submitted only with extreme reluctance. 
England’s statesmen in 1812 as 
, y which the war that 
nation could be properly manned for the war against 
Napoleon. The unpopularity of this practice in 
England is reflected in the debate on the Press Law 


It was re carded by 


the only means by vessels of 


which took place in the House of Peers in September, 


1814. This measure, while it was admitted to be 


necessary, was passed with great difficulty,’ surely. 
not a very secure position for a ministry which had 


entered upon war to compel a foreign nation 
to accept a practice scarce ly tenable at home. For 
this reason it is hard te understand why England 
showed such readiness to enter upon another war, 
besides the one which she was waging against 
Napoleon, and particularly at a time when her re 


sources had been taxed to the utmost by twenty vears 


‘f almost continual warfare. Indeed’ this inquiry 


pertinent, when it is remembered that 


( 
become S more 
the American war was continued even more vigorously 
after May 30, 1814, when the Treaty of Paris 
brought a cessation to the European hostilities, and 
thus removed the cause for which the practice of 
had deemed The 
United States at that time was a state of comparative 

and the that as 
first to declare war. thereby becoming 


impressment been 


necessary. 


insignificance. counter-contention 
she was the 
the aggressor throughout, is very far from the truth. 
Jefferson and Madison were both “pacifists.” It 
was only after their policy had failed that a 
generation of 
of that 


to acct pt 


new 
tepublicans awoke the country to the 
failure. The United States was forced 
a war for which at that time, there was no 
alternative. That Mr. Madison was the 
“tool of Napoleon,” the position assumed by such 
papers at the “Times” and “Courier” 
pudiated by the government, is a 
utterly inconsistent with the facts. Better said that 
Mr. Madison “victim of Napoleon” as the 
story of the Macon Bill No. 2 shows only too well. 
\ further of the facts illustrates the 
American President’s desire for peace. 

Shortly after the declaration of war which was 
hastened by the submission of the Henry Papers to 


Sc nSE 
honorable 
and not re- 
point of view 
was the 


consideration 


‘Ibid, p. 1427. 


rhe preamble was defeated by a vote of 76-55, and on 
one of the clauses the government had a majority of only 
one vote. “Letters and Despatches of Lord Castlereagh,” 
3d Series, Vol. IT, p. 104. 














820 


EE 


THE HISTORY TEACHER’S MAGAZINE 





1 


Congress, President Madison instructed Mr. Russell, 


then the American minister in London, to stipulate 
for an armistice. 
attempted to 


Accordingly, in August, 1812, he 
Lord ( 
to begin in 6O days on the 
ditions: l Repe al of the 
(2) Discontinuing th 


] } 
istiereaghn an 


arrange with 


armistice following con 


Orders in 


impressment of 


Council; 
persons trom 
American vessels and restoring citizens of the United 
United States will 
Britis! 


service of th 


States already impressed ; 3) the 


pass a law prohibiting the employment of 
commercial or 


Thess 


seamen in the 
United States. 


public 
] 


terms, eminently fair and con 


ciliatory, were refused by Lord Castlereagh, th 
Secretary for Foreign Affairs who added, “I cannot 


refrain on one single point from expressing my sur 


prise, namely that as a condition preliminary to eve: 
hostilities the government of the 
United States should have thought fit to demand tl 

the British government should desist from its 
and 


a suspension of 


incient 
British s: 


foreign state, 


accustomed practice of impressing 


men from the merchant 


] + 
ships oO! A 


simply on the assurance that a law shall hereafter 


be passed to prohibit the employment ot British S¢ 
men in the public or commercial service of the United 


States .... the British government cannot con 
sent to suspend the exercise of a right upon which 


the naval strength of the Empire 
pe nds. *® As this attempt on the part of t 
United States failed, Mr. Monroe was again it 
structed by President Madison to try 
for a hostilities. In his letter to Sir 


John B. Warren of July 27. 1812. he said, I am 
instructed to 


m Linly de 


and arrangt 


suspension ot 


inform vou that it will be satisfactor) 


to the President to meet the British government 

such arrangements as may terminate without dela 
the hostilities which now exist between the Unit 
States and Great Britain. Such evidence would 


seem to indicate 


that President 
from being one of 


Madison’s attitud: 


hostile igor’ 


was very far ssiol 
The next point to be consid red is whiy England went 
continued it 


h id 


with 


to war, whv_ she 
after the 
it had, France 
and after Napoleon had retired. for the time being 


The war 


Pa ae 
and more particularly 


necessity for impressment ceased, as 


after the conclusion of peace 


from an active part in European politics 


was carried on with new vigor on England’s part, 
in spite of the fact that the need for impressing 
seamen no longer existed. If we inal) se the sit 


tion further. there appears evidence of a fragmentar) 


but tangible character which certainlv sug: 


re¢ al 
were in prosecuting this war 


motives of England 


America 


it does not prove, what the 


igainst 


Talleyrand on his return to France. after h 
residence in America, made the statement that th 
United States must ultimately connect itself with 
the country from which it sprung,’ and the fulfill 


doubt 
latter 


ment of this prophecy was no 


England. Naturally, the 


looked for in 


nation observed 


Cobbett’s “ Political Register,’ Vol. XXIII, pp. 20, 25 
48, 54 

Ibid, January 7, 1815 

He had been sent to the island of Elba 

Lord Holland’s “ Reminiscen 


with interest the course of events following the over- 
Federalists, for the 
contained great 


— 


throw of the politi« il situation 
Without 
New 


totally out of 


in America 
tracing 


possibilitic Ss 
had 


party 


here the causes which created in 


England a _ strong English 


administrations of Presidents 


Madison, it 


disaffection in 


sympathy with the 


Jetferson and 
how far the 
the English 


towards 


is important to 
this sectio 


government in the 


} 
consider 


position tC assumes 


influenced 
l 


President 


Madison ind the Republi 


party. That the disunion sentiment which existed 
in New England in 1812 and indeed prior to that 
time and from which even Daniel Webster was not 
free. was looked upon by England as an oppor 
tunity for regaining at least a part of the territory 


lost in the previous war, 
believing. At all 


cere fully followed. 


there is ample ground for 


events, matters there were bs 


Referring to the conditions in 


New England, Erskine, the English ambassador. 
wrote to Canning on March 15. 1809. statine that 
the differences ind jealousies between the Easter 


nd Southern states would inevit ibly tend to a dis 
solution of the Union which has been for some time 
talked of and [ have heard, been 
seriously contemplated by many of the ] 


inh the 


has, of late, as 
; iding people 
The reluct nee . = 

submit the Henr Papers to 


Liverpool's CX] na on ry 


| istern Division.” 
| nglish government to 


Lord 


pape rs 1S cony 


Parliament, and 


carding thes¢ incing e\ 


situation in New England was being careful] 
watched w th a view to turning it to a 1 advant iv 
when the proper moment should arri Captain 
Henry was sent in Februarv. 1809. | Sir Jam 


Craig, the 
for the purpose ol keeping the ¢ 
informed on the activities of the lederalists in th 

section On May 5, Lord Holland in thi 
House of Lords pointed out the improbabilitv that 
Sir James Craig would have SO ; Henry 


trans 


CGrovernor ot ( 


into Ne WV 


unadi it 


’ 
nada, 


rovernme! 
1812, 


employed 


without instructions from his 


government, or 


mitting to it the communications he had received: 


nd he adverted to the fact that when Hi claimed 
his reward he presented memorial to the Office 

Lord Live rpool, re f¢ rring to Sir J ime (ra'g@ for his 
conduct. and had in consequence rece ed letter 


from Lord Liverpool, the prime minister. re 
ing him to Sir George Prevost. the ucecessor of Sir 


office in ¢ inad ° In 


comme nd 


\ ilu ible 


James ( raig. for | 
nswer to this, Lord 


Liverpool replied that ¢ 
government had no knowledge of the emplovment of 
the person in question, until many months after tl 
transaction. It was true that person named 
Lavater, going in 1808 frem Can da to the United 


states on his 


own busin S. h d. of hi wn iccord. 
opened corre sponde nee with th overnor of 
Canada for the purpose of iffording information. and 
his Lordship justified this proceeding b i detail of 


the menacing attitude with respect to the 


possessions assumed by the United States 


British 
Sir James 
10 See Webster’s Letters, Van Tyne Collectio) { 
prepared vs. the Enlistment Act, but never delivered 
11 Parl. Blue Book, 1812. XV. p. 379 
12 Hansard’s Debates, Vol. XXITI p 
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Craig sent Henry thither in February, 1809. Much 
of what appeared in the papers was false and un- 
founded; but as far as the authentic instructions 
went, he must contend that the directions were not 
for exciting discontent. With respect to the re 
muneration of Captain Henry, as he had a recommen- 
dation from Sir James Craig, backed by some very 
had held it 
as was mentioned in the correspond- 
Sir George Prevost. It was not after- 
wards deemed consistent with delicacy to say anything 
which might in the least have reflected upon the 
chareater of Sir James Craig, who had returned home 
from his government 
had survived but a 


respectable persons in London . . . he 
his duty to act 


ence with 


under mortal distemper, and 
few months.” !* 

It is important to remember that when Captain 
Henry was sent into New England, Great Britain 
and the United States were at peace, and important 
negotiations for settling the existing differences be- 
tween the two countries were pending. In these 
circumstances Captain Henry’s mission was unques- 
tionably a breach of the law of nations. As Sir 
James Craig recalled Henry when he understood that 


the negotiations were taking a favorable turn, this 
proved, as the Earl of Lauderdale pointed out, ** 
that Craig knew he had been violating the law of 


nations. However 


that may be, Lord Liverpool's 
unconvineing explanation of this unhappy affair taken 
in connection with other events happening in his ad- 
ministration, would indicate a course of 
procedure which becomes at once coherent and in- 
telligible. ‘Through the publicity given to the Henry 
letters, the Federal party in New England assumed, 
in the minds of 


seem to 


Englishmen, an importance which 
was out of all proportions to its real strength—a 
state of feeling which was undoubtedly encouraged 
by the English Press. Cobbett’s 
“In my 

er letters I took great pains to endeavor to in- 
.uce your Royal Highness to distrust the statements 
in the public prints as to the power of the English 
party in the United States. I assured you that the 
venal press in England was engaged in promulgating a 
series of deceptions with regard to the opinions of 
the people of America’ ?® (Letter addressed to the 
Prince Regent). And again, “I verily believe, that 
Perceval entered on the war, and that it was after- 
wards continued, under the impression that the States 
were ready to divide, and that a part of them were 
ready to join this country against the Federal gov- 
ernment. That such was the general belief in this 
The mischievous falsehood 
had its rise in the disappointment and malice of the 
Massachusetts both 


Thus we find in 
Political Register the following statement: 


country was notorious. 


Noblesse, who are by countries 
Hansard’s Debates, Vol. XXIII, Bp: Et. 
14 Hansard’s Debates, Vol. XXITI, p. 23. 
15 Cobbett’s Political Register, August 8, 1812: 
at this time was in Newgate prison charged with “ 


Cobbett 
seditious 
libel,” and was engaged in fighting for the liberty of the 
press. He was well informed in matters relating to Amer- 
ica, Where he had spent many years, and the fact of his im- 
prisonment shows that he was quite capable of embarras 
sing the government. 


to be fairly charged with being the chief cause of 
the war.” The following illustrations indicate the 
attitude of England toward the Federalists in New 
England immediately before the war. The favor 
shown to New England merchants by the English 
government when the “ embargo” was in force was, 
in effect an invitation to American citizens to break 
the laws of their country under a public promise of 
British protection. On April 11, 1808, instructions 
were sent to the commanders of British ships of war 
and privateers not to molest neutral ships “ which 
should engage in an illicit trade, without bearing the 


customary ship’s document and papers.” Also on 


the 26th of October, 1813, the British gov- 
ernment issued an order in Council authorizing 


the governors of the British West India Islands to 
grant licenses to American vessels for the importa- 
tion and exportation of certain enumerated articles ; 
but in the instructions accompanying the order, it 
was expressly provided, that “ whatever importations 
were proposed to be made from the United States 
of America, should be by licenses, confined to the 
ports in the eastern states exclusively. ...”** 

In spite of the denial of the Liverpool govern- 
ment (which had succeeded the Perceval ministry) 
regarding imperialistic designs in America, one is 
inclined to believe, after a further consideration of 
the facts, that Cobbett’s opinion, as noted above, was 
not entirely the result of political spleen, or an 
obsession of the mind. 

In the British declaration of war presented in 
the House of Commons, February 3, 18138, it was 
specifically stated that “ No desire of conquest or 
other ordinary motive of aggression has been or can 
be with any color of reason, in this case imputed to 
Great Britain.” Whatever the intention of the 
ministry may have been at the outset, it is evident 
that its subsequent course entirely contradicted this 
statement. The seizure of all Maine east of the 
Penobscot, including many islands off the coast which 
were held on the ground that they were British 
territory under the Treaty of 1783, was certainly 
not in accordance with the intentions professed in 
the declaration. This was affected possibly, with 
the expectation that those inhabitants of Maine who 
had lately sworn allegiance to His Majesty *° could 
be depended upon for their support. Likewise 
Pakenham’s assault on New Orleans before the news 
of the Treaty of Ghent had reached the United 
States, coupled with the fact that English commis- 
sioners were instructed to try and settle questions 
of boundary on an “uti possidetis” *" basis, is a strong 
argument that territorial aggrandizement was very 

6 Tbid, June 3, 1815. 

* Annals of Congress, 13th Cong., Vol. III, p. 

18 See the 
dated January 
Secretary for 


162. 
of the Governor of Bermuda, 
14, 1814; the instructions from the British 
Foreign Affairs, dated November 9, 1812. 
(Quoted, Annals of Congress, 13th Cong., Vol. ITT, p. 1464.) 

19 Hansard’s Debates, Vol. XXIV, p. 363 ff. 

20 London Times,” February 11, 1815. 

21“ Status quo ante bellum” was the basis on which it 
was finally agreed to negotiate. 
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much in the minds of the English ministry Indeed not to insist on the “ uti possidetis’”’ basis, and D. 
Wellington s letter to Lord Liverpool, November 9 cember 25, the date of the arrival of Pakenham at 
1814, is conclusive on this point: “I have alread New Orleans, to acquaint the latter with the failure 
told you and Lord Bathurst that I feel no objecti of Castlereagh’s plan to have the negotiations con- 
in going to America, though [I don't promise myself ducted on a basis, which, if the battle of New 
much success thers ; Why stipulate for ‘uti Orleans had been successful, would have been most 
possidetis ? You can get no territory; indeed, the advantageous to the English causs 
state of your military operations however creditabl] But the Liverpool ministry committed itself stil] 
does not entitle you to demand any. . . Tf t ha further, as we have already intimated, by continuing 
territory, as I hope you will soon have New O l the war with America after peace had been made 
I should prejer to insist upon thre cession of [ 1 with France. If the [ nited States had vyone to war 
province as a separate article, than upon u to aid Napoleon, and if the practice of impressment 
possidetis’ as a principle of negotiation. Ch had been necessary for the successful prosecution of 
letter indicates that the government had plans 1 that war, why could not England then have mad: 
garding America which it was anxious to have carried peace without the sacrifice of her maritime rights 
out by no mediocre general, and second vy. it implies or without an injurious submission to France. 
that there was to be n attack on New Orleans whi the two reasons assigned by the ministry for enter 
if successful, would have placed England in pern ing the war In other words, although the orig 
nent possession of that important territory, provid causes were eliminated by the Treatv of Paris. t 
the [merican commissioners ould hai bee pe? conflict was continued with new energy In the 
suaded to treat on an “ uti possidetis ” basis Wi Regent's speech, delivered in the House of Lords 
ington’s suggestion was to the same end. November 8, the ministry professed to be desirous 
Indeed the attempt to capture New Orleans, taker for peace, but again laid itself open to the charg 
in conjunction with Lord Castlereagh’s desire to hay of insincerity by its choice of languag: In com 
the peace negotiations conducted on an “uti po menting on this speech in the House of Lords ot 
sidetis basis, are matters which deserve 1 more November 24, the Duke of Norfolk said sy 
detailed consideration. (dams in his “ Life f speech of the Prince Regent . . Stated the anxious 
Gallatin shows verv cle irly from the Castlereag desire of His Roy al Highness to put an end to hos 
correspondence that it was Lord Bathurst's plan, i tilities with America; and if such was the desire of 
the Americans should assent to the “ uti possidetis the government they would naturally refrain fron 
basis, to give the United States, Castine and Mechias every unnecessary expression which was calculat 
then held by the British, and claim Michilimackin to irritate instead of producing recor ition I) 
and Fort Niagara and the northern angle of Mair the speech it was stated that the Americans had bi 
It is likewise possible that the invasion of Louisia the unprovoked aggressors. . . There were reports 
was conceived with similar’ intent Not unt too, that the war was carried on. not for the support 
November 26, ** 1814, did the British commissioners of our maritime rights or of iny great princip! 
definitely agree not to insist on the basis of if but merely for the aqqrandizement of our territor 
possidetis is a sine qua non, and the British gov n that country. But there is additional eviden 
ernment was so disappointed ind irritated at its { respecting the insince rity of the British mir stry for 
ure to win this point that it considered seriously t peace which caused Mr. Monroe to write to the con 
advisability of sending Wellington to America missioners at Ghent, stating that it appeared to th 
to conduct the campaign Inasmuch is the President that the war on England part had 
only points of importance held by the British at tl new object 
beginning of the negotiations were Forts Micl 
mackinac and Niagara, and as the Americar held In t omar ' 
i? 1eTiT ( pehatt t 1 ( t ? | 
Fort Amherstburg and the adjacent country, it is Stat, ees oe sere 
diffeult to understand why Lords Bathurst ae ee Ae d ‘ rat oy ; 
Castlereagh were so anxious to treat o1 1] uti oc aoa aes ‘ , , , 
possidetis basis when they had appar ntly so littl irt played in rest t Bourl to t Spa 
to gain In view of these facts it seems probabl t | would have place the Unit Stat bet 
as may be inferred from the extract of Wellington's i Brit Canada an rit Florida I 
letter quoted above, that the English ministry enter project ch had been 1 8 e 3 
tained hopes of gaining Louisiana and that Gener n t during the Revolutionary Wa ~ iG 
Pakenham, instructed in their schemes. was sent out - : — cae ' : rae Sas oS UR 
to take New Orleans at any cost. There was not - oe ; ;, es 
sufficient time between November 26. the date or j ” 
which the English commissioners at Ghent agreed event re = rience 
Hansard’s Debates, XXI\ | 563 1h, De ition ot War. 
Letters and Despatches of Lord Castl ig] 1S American commissioners were in London at this tin 
Vol. IT, p. 88. trying to arrange terms 
For further information see Letters and Despat ’ Hansard’s Debates, Vol. XXTX, p. 494 
Castlereagh, 3d Series, Vol. II, p. 169 fi 0 Correspondence of Monroe to the Commissioners at 
24 Annals of Congress, 13th Cong.. Vol. IIT. p. 139 Ghent during July and August, 1814 
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There appeared in the “ Courier” on June 2, 1814, 
a speech delivered in the House of Commons on the 
evening before, and attributed to Sir Joseph Yorke, 
one of the Lords of the Admiralty: “Sir Joseph 
Yorke observed that although one great enemy of 
this country, Buonaparte, had been deposed, there was 
another gentleman whose deposition was necessary 
to our interest, he meant Mr. President Madison, and 
with a view to that deposition a considerable naval 
force must be kept up, especially in the Atlantic.” 
A few quotations from the “Times” of the last two 


weeks of April, 1814, reflect a similar sentiment of 
uncompromising hostility. “It is understood that 
part of our army in France will be transferred to 
America. ...” “The American government is in 


point of fact, as much a tyranny (though we are 
far from saying it is so horrible a one) as was that 
of Buonaparte; and as we firmly urged the principle 
of no peace with Buonaparte, so to be consistent with 
ourselves we must in like manner maintain the doc- 
trine of no peace with James Madison. ... ” “Can 
we doubt that a vigorous effort on our part will an- 
nihilate the power of a faction, alike hostile to 
Britain and fatal to America? Is not the time pro 


pitious for winning back at least the sounder and 
better part of the Americans with the country from 
whence they sprung? ” *? 

Again in the same paper a few months later: The 
ill-organized association is on the eve of dissolution; 
and the world is speedily to be delivered of the 
mischievous example of a government founded 
on a democratic rebellion.” *? Such was. the 
language, as Cobbett says “‘ Of the favored and pat 
ronized part of the British press.” 

These observations indicate that England was 
largely influenced by expectations of territorial 
aggrandizement in the War of 1812,°* and that her 
insistence on preserving the right of impressment 
was only a pretext for deeper schemes. The acute 
political situation in New England offered every 
facility for the promotion of such a policy as I have 
tried to indicate existed. Had such a policy been 
even temporarily successful, it could hardly have 
succeeded in procuring “the lasting tranquility of 
the civilized world ” ** an opinion which, to-day, finds 
verification on both sides of the Atlantic by those 
who recognize the hopes and aspirations of the 
American nation. 


\ 


Expansion of IRomam JPower to the lEmd of the Republic 


BY PROFESSOR TENNEY FRANK, BRYN MAWR COLLEGE. 


The Teaching of Roman History. IV. 


Predarwinian Roman history was fond of in- 
terpreting Rome's expansion in Hegelian terms. But 
if the spirit of a nation works itself out in some 


mystic fashion “over the heads of men,” the his- 
torian finds his occupation of estimating causes and 
defining results quite futile. Hegelianism, therefore, 
did not long retain its popularity after the days of 
scientific research. At least in his picture of 
Caesar's conquests, Mommsen modified the doctrine 
of ‘“‘what ever is, is right’ into’ something 


suspiciously like ‘““ whoever does, does right.” Ac 
cording to “ Mommsen’s law,” which Mr. Adams has 
recently discussed,’ Caesar ,and other Roman con 
querors were instruments of the superior Roman civi- 
lization in its legitimate absorption of peoples still 
in “political nonage.” After Darwin it became 
the fashion to look upon Rome’s growth as 
illustrating the doctrine of survival, “ red in tooth 
and claw.” It was assumed that Rome and 
Carthage must clash by the very law of nature, and 
that the less fit must necessarily go under. Later 
the influence of economic studies tended to define 
this clash in terms of national mercantilism, espe 
cially since modern nations assumed the burden of 
directing competition and of furthering “ dollar 
diplomacy.” In political history this tendency has 
frequently been interpreted in the comprehensive 
philosophy of Treitschke, which maintained that a 
state was in duty bound to create and maintain full 


‘The Monroe Doctrine and Mommsen’s law, 1914. 


opportunities of development for its citizens, regard- 
less of rules, and commonly accepted ethical 
doctrines. This theory, made in the land of research, 
has been adopted even unconsciously in a vast num- 
ber of studies in Roman history, and constantly 
asserts itself whenever research articles are hastily 
culled by makers of popular histories. Even the 
ubiquitous Rassenkampf protrudes into this field, 
though the Romans were extremely obtuse in matters 
of race prejudice; and I doubt not that the 
newly discovered supersaturation theory will soon 
invade the field; but that at least will easily be routed. 

Now it is particularly the history of Rome’s ex- 
pansion which has invited the hypotheses of the 
generality-monger, partly because Rome’s history is 
far enough removed to permit of a detached analysis, 
partly because there is a certain logical sequence in the 
facts presented. Rome’s expansion, however, is not a 
single phenomenon created by nature for the benefit of 
the philosopher. It is the result of a series of unat- 
tached experiments in government undertaken now by 

t Quoted from Cobbett’s Political Register, January 7, 
S15. 

32 Cobbett’s Pol. Reg., January 7, 1815. 

33 This point of view becomes stronger when it is consid- 
ered that the British Commissioners at Ghent were con- 
stantly seeking additions to Canadian territory, e.g., North- 
ern Maine and a large portion of the N. W. territory. See 
Dept. Corresp. Annals of Congress, 13th Congress, Vol. ILI, 
p. 1321. 

‘ Proclam. of the Admiralty Office, April 30, 1814. 
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a monarchy, now by a democracy, now by an aris 
tocracy. And all the passions and instincts of human 


nature found play in the arena. Much greed there 


was and not a little generosity; at times the state 
bullied its neighbors, at times it played the gentle 
man. Usually it earned the name of observing its 
contracts, but not always. In short it will be time 
to write a philosophy of history that will explain 
the facts of Rome’s growth when a satisfactory 


science has been created out of the psychology of 
the individual, but hardly before. Meanwhile thi 
student of Rome’s territorial expansion will do well 
to avoid generalizing formulae, and study the par 
ticular facts that are 

The group of people that inhabited Latium seems 


of importance in each epoch. 


for centuries to have been Aan ine rt body politically, 
until in fact, about the middle of the fourth ce ntury, 
B.C. Then a ferment released latent forces and 


within a century made the tribe master over Italy 


an area at least a hundred times that of the original 


tribe. In another century the tribe was lord of th 
Mediterranean world from the Straits of Gibraltar 
to the plateau of Anatolia Of a long-continued 
pe riod of qui scence and narrow confinement, arch 
aeology speaks in fairly clear terms. The civiliza 


tion that preceded the Etruscan immediately nort! 
of Latium was Villanovian, and not Latin; and south 
of Latium the tribe did not 


early days to fall under the direct influence of the 


reach far enough in the 
Greek civilization represented by Cumae. Its aver 


sion to the sea, its deep seated love for the soil. its 
peculiar penchant for regularity and strict formality 
lead us to 


times of no great political turmoil. 


believe that those early centuries were 


How Rome gained the ascendency over the rest 
of the Latin tribe we shall probably not learn. Livy 
that his first 

who would 


Six books 
the 
compare 


himself 
legend, and the 
history out of 
saga with Jordanes, or the 
Einhard. 
of reconstructing 


warns us are mere 


kernel] of 
Thidrech’s 


toland with 


man sift 


legend should 
Chanson de 
ly illustrated the danger 

history tradition. Need 
the the Latin 


tribe had fought each other as continuously as early 


Pais has sufficient 
from 
less to say, if various parts of 
legend would have us believe. the Latins could hardly 
have saved their fertile plain from the envious tribes 
that looked down hungrily from the bare limestone 
ridges of the Sabine and Volscian Mountains. Rome’s 
ascendency in Latium was probably not acquired by 
sweeping some fifty cities out of existence, as tradi 


What 
Rome’s 


tion would have it. was more important 


in the work than own aggression, was th: 
pressure from invading enemies which compelled th« 
tribesmen of the Latin plains to seek fortified hills. 
This evolved a number of city-states out of a unified 
tribe hitherto well 


scattered in a number of village 


communities. Among the city-states thus developed, 
Rome gained doubly fast in population because of 
her peculiarly advantageous position; and gain in 
population naturally entailed 
power and prestige. 

About 342 B.C., 
of the Latins, 


increase of military 


the 
far 


for 
the 


without 


Rome, 


formed an 


regard 


rest alliance with 


distant C a city fully Rome, 
and, like her, hard pressed by troublesome mountain 
tribes. We do not the real 


alliance, but since it was made by the 


] 
apua, as popuious as 


know purposes of this 


Roman senate 


ind involved Rome in a war with Capua’s enemy, 
we may believe that it contemplated a united defense 
of an exposed frontier. However the passage ol 
Roman troops through their boundaries caused dis 
iffection among the Latins and eventually a revolt 
gainst Rome. which led at once to civil w ind 
presently to the subjection of all Latins to Rome. 
The importance of this war lay not » much 
in the extension of territory as in the natur the 
government that Rome created for the conquered. 
The Roman Senate, still under the ntro ot 
patricians, though liberalized by no small adn 


of influential plebeians, organized 1 new feder 





with = rare wisdom and __ self-control. i 

prudence and liberality of these men was due it 

measure Rome's peculiar capacity to expand h 
nearer cities were accorded Roman citizenship whil 
illowed autonomy. Cities further removed I 
friendly were also allowed autonomy, | with ce 
tain privileges temporarily subtracted I] form 
ol citizenship was considered probatior rv, so that 
it contained an invitation to good behavior Colonies 
of friendly agriculturists were planted on the 
frontier, and for these, settlers were drawn not only 
from Rome, but also from the allies The colonies, 
therefore, served both as cementing force within 


the state and a garrison against the enemy Finally 


subjected tribes which could not be incorporated into 


the state were attached by a firm alliance. No tribute 
was exacted, little territory was c¢ nfiscated at con 
quest, autonomy was granted, but Rome insisted upon 
1 contribution of troops tor the federal irmy\ And, 
since Rome directed the army, this amounted to a 
recognition of Rome's suzerainty in foreign affairs. 


this federation, with its various classes. 
re idily adapted itself to the 


Combining libs rality with firmness, it 


Obviously 
Ini mibe rs. 
attracted 


the attention of neighboring tribes who saw that mem 


needs of the 


Soon 


bership was a safeguard against brigandag Its 


prestige therefore increased rapidly. 
The incorporation of Central Italy into the dera 
tion resulted from the contest with Samnium. [he 


grew out of a simple misunderstanding 


Samnite wars 
strengt! 


ibout the 
itself as far as possible by alliances until all of Italy 
Arno to Magn: 


consequently when Rome won through better 


boundary line. Each side ened 


from th Graecia was involved, and 
organi 
zation and more dogged pertinacity, she could incor 
porate 


The re can be 


the greater part of Italy in her federation 
little doubt that the mainspring of 
the early expansion was a desire to organize in favor 
of peace rather than to conquer for the sake of ex 
ploitation. In fact, the spirit of law-abidingness that 
later the 
pressed itself in a rule of international justice which 


forbade 


made Rome world’s lawgiver., early ex 


wars of aggression. The same spirit, in 


deed, demanded that exact justice be meted out to 
any neighbor which played at aggression to Rome’s 


hurt. Hence, Rome seldom compromised when in 
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jured. She carried out her wars until the initiating 
party admitted her principle or surrendered its 
foreign policy to Rome. 

However, with the emergence of democracy in the 
early third century, a new spirit is noticeable in 
Rome’s behavior. ‘To an unusual degree Rome now 
took the aggressive in a war that brought Pyrrhus 
against her, and again in the first contest with 
Carthage. When the Greek city of Thurii 
a dependent of Tarentum 


formerly 
appealed for a place in 
Rome's federation, Rome's popular assembly, whic! 
had very recently won full legislative power, over- 
rode the instructions of the Senate and granted the 
request. Tarentum protested, declared war, and 
presently secured the services of the Epirote general, 
Pyrrhus. The new hot-headed democracy at Rome 
found itself, with little experience at leadership and 
diplomacy, involved in a war with Greek phalanxes 
and the war became famous for Roman defeats. The 
aged democratic leader, Appius Claudius, had to 
plead with the disgruntled senate not to abandon 
the war and make peace with a victorious enemy. 

Roman stubbornness again won the day and 
Pyrrhus was compelled to desert his paymaster. 
When the day of settlement came, the senate for 
tunately still had administrative affairs largely in its 
control. and it was the Senate that made the terms 
of peace with the South Italian Greeks. As usual, 
it sought for peace and a lasting organization in 
preference to immediate material gain. It asked the 
Greek cities, even those that had been captured dur- 
ing the war, to enter the Roman federation on terms 
of formal equality. Of course they became subject 
to Rome, since she was the director of the federa- 
tion; on the other hand they were accorded very 
unusual terms in that they were excused even from 
army service. At the end of this war the federation 
extended from the Apennines to the very southern 
extremity of Italy. 

Rome’s arrival in the south brought her into con 
tact with new neighbors that soon presented tangled 
problems. Messana was an independent city in 
Silicy, less than two miles from the Italian coast. 
Control of Messana meant a possible control of the 
commerce of the Sicilian Straits. Hence Carthage. 
which already owned two-thirds of Sicily, coveted 
posse ssion of the city, for Carthage, unlike Rome, en- 
gaged extensively in maritime trade. Now that all 
the cities of Southern Italy had entered the Roman 
federation on excellent terms, Messana realized that 
it might escape the grasp of Carthage and the con- 
sequent exactions of Carthage by doing likewise 
She therefore appealed to Rome for admission and 
rid herself of the Punic garrison already in the city. 

The appeal awakened long discussion at Rome. 
The senate again opposed expansion and for plausible 
reasons. Acceptance of Messana would clearly in- 
volve the state in a war the end of which could 
not be foreseen, and the costs of the war must be 
defrayed by extra tribute levied on the land of which 
senators were large holders. Sicilian land was not 
wanted for colonization: Romans would not hear of 
settling so far from home. Nor did Roman farmers 


desire to see Sicilian grain brought into their market. 
Finally there was ever present the conviction that war 
bred popular leaders whose prestige threatened the 
very life of the oligarchical Senate. The Senate, 
therefore, supported the old aristocratic policy em- 
ploying the federation as an instrument of peace and 
solidarity rather than of exploitation and adventure. 
However, the democratic assembly once more went 
its own way, and voted the request. We are told 
that ambitious popular leaders and chauvinistic 
politicians spoke to the populace of national glory, 
increase of empire, and even of booty to be gained 
by the soldiers. Popular sovereignty at Rome was 
never far from autocracy, and the purest democracy 
was nearest imperialism. 

The war which ensued, lasted for twenty-four 
vears, involving a frightful lpss of life and un- 
dreamed-of expenditures. When it was over even the 
Senate, burdened with a heavy state debt, was will- 
ing to abandon the ancestral policy of exempting new 
acquisitions from tribute. It took possession of 
Punic Sicily on the terms that Carthage had held 
it, that is, practically as a state domain from which 
rental could be collected. The Sicilian cities became 
not the allies and “ equals ” 
defensive federation. 


of Rome, members of a 
They were Rome's property 
to be exploited to the advantage of her treasury; 
and Sicily had to be held by a standing army against 
revolt and invasion. 


Rome was now an imperial 
democracy. 


The impulsive decision of the popular 
assembly had changed the very nature of the Roman 
constitution. 

The Second Punic War was, according to Greek 
as well as Roman sources, a war of revenge directed 
against Rome by the Barcids, and Rome had to face 
it whether or no she wished to. A word, however, 
may be in place regarding the treaty of the Ebro 
which furnished the pretexts. It is more than likely 
that the Ebro-treaty was first advocated by Mar- 
seilles, whose trading ports in Spain were one by 
one being seized by Carthage, and included in the 
Punic mare clausum. Marseilles was at this time 
Rome's best friend. She was too weak to resist 
Carthage alone, so in order to save northern Spanish 
commerce for the open-door area, that is, for her 


own possible advantage, she sought Rome’s support. 


She could not directly appeal to Rome’s commercial 
interests, since Rome had none worth mentioning. 
But she could report to Rome the gossip her mer- 
chants heard in Spain, that Hasdrubal was training 
a strong Spanish army for the sake of invading 
Italy; and that was an argument which induced 
Rome to act. The result was a treaty in which 
Hasdrubal promised (doubtless to Marseilles, and) 
to Rome not to cross the Ebro in arms. This treaty 
was, therefore, meant to mark the limits of Punic 
aggression upon Marseillaise trade, and did not in 
anyway define Rome's “sphere of influence.” 

The actual war between Rome and Carthage broke 
out when, and only when, Hannibal was ready, and 
it need not concern us what the pretexts were. 
During the war Rome occupied Spain purely for 
strategic reasons, and she was compelled for the same 








-_ 


wee = ne EE 


326 THE HISTORY TEACHER’S MAGAZINE 





reasons to continue in occupancy after the war. She 
made it a dependency of practically the same kind 
as Sicily, once more taking over a | gacy of imperial 
ism from Carthage. 

tomes entry into Greece and Eastern politics fur 
nishes one of the most fascinating topics in her long 
history, and the story illustrates in striking fashion 
how quickly the performance may fall short of tl 


promise in international politics. Two inheritors 
of Alexander the Great, Philip V of Macedonia and 


Antiochus III of Sy ria, were at the end of the thir 
century B.C., busy dividing the Eastern Mediter 
ranean cities between them. The weak states that 


were being plundered asked Rome for help, partic 


larly against the worse aggressor, Philip. This time 
the populace, overwhelmed by the distresses f the 
Punic war, voted against the ippeal. he Senate 


however, under the influence of the masterful Sx Ipio, 
urged participation in the Greek coalition of defens« 


It was understood from the first that Rome iid 


must be a free gift and that she should not be in 


demnified by any increase of territory East of th 


Adriatic The inducements that ippe iled to Scipi 
were therefore not directly material, but they wer 
nevertheless sufficient. At this very time the admir 
tion for Greek literature and art was boundless 

Rome, and there were many Senators who, in 


their enthusiasm for things Greek would gladly heed 
any appeal for aid from Greece. Then, too, mem 
be rship in Greek coalitior would once ind for 


secure Rome recognition as civilized nation, and 


lift the Romans from th opprobrious position of 
barbari. Ther was also l very strong politic il 
argument. Philip was a disagreeable neighbor H 


was at this very time breaking treaties and subjugat 
ing neutrals without provocation. And _ obvious! 
the state that breaks its contracts must becom 
pariah among nations. The reader has an exampl 
near enough at hand. Rome, therefore, being a no 
distant neighbor of Philip's, had a legitimate pla é 
in the defensive alliance against him. 

Rome at first played a subordinate part in the war 
satisfied to follow the initiative of Pergamum and 
Rhodes. But it soon became apparent that Rome's 
army was the real force in the coalition; and Philip, 
after his defeat, insisted on treating through the onl 
power that could actually guarantee the enforcement 
of the terms. Thus it came about that althoug! 


Rome received no portion of the territory taken fron 
Philip, she became the chief guarantor of the docu 
ment, which liberated a score of Greek common 
wealths and defined the limits of Philip’s empire 
And when Antiochus [II dashed northward to seiz 
a part of the Asiatic territory that Philip had been 
forced to give back, it was Rome that became the 
spokesman of the smaller nations, and issued a kind 
of “ Monroe Doctrine” in a wide-spread decree that 
“Henceforth no Greek shall be subject to anyone.” 
To support that pronouncement, the coalition was 
forced into a war with the great Antiochus, and now 
of course Rome had to bear the brunt of the contest. 
Antiochus was driven back to Syria, and the dis 
puted territory divided between Pergamum, Rhodes, 


nd a number of free cities. The Sciplos now sup 
posed their work done. Rome, having freed the 


Greeks and checked the despots that threatened th 
Hellenic cities, withdrew her armies to Italy to let 


the Greeks 


xercise their new-found liberties 


Che task was too great. At least a hundred 

rate st es had been directly iffected by t it Con 

ess of Vi nna, and, needless t Sa) lew 
were dIss I fied Thes yan SK \V | r Rk 

ly cared to support the Eastern é nt 

S e she had lot < imed for herself f 

rritor i the East Presently S be 

m powe! nd lar \ ecause I I ri 
policy Sentimental politics were exp d 
brought 1 solid return in cash he disgruntled 
popula ccordingly flocked to tl support 
Cat who believed O1 


Und reg dis} 
I began ‘ I aied ! 
l | Senate ( ! P | l 
S Monroe Doctri i ling 
sult Rome’s wishe ! 
I This edict. of cours made \ h 
ctorat { bef l ng tire 
shape it Rome’s eastern allie 5 tl 
1 o1 nored Rom ecepting the 
iti ifter 1 
gnize Rome as suzer n foreigi P 
S I \“ Kin ot Mac lon te 
g nst this rigid regin He w a 1 
edon p into rept CS Lhe j ver 
€! rned IS] by a pi nae \ W 
posed | Rome Now Macedon mie 
( sult which the Sci) had r de 
2S 1 } ey 
"| ntury whicl wed 1 
I ition. The Senate elt vel 
nce W being endangered | | itic 
subject empire, for Spain in parti r oW 
iemonstrating the need of permanent standing rmies 
military rule not « yntemp ited DY t old 
garchi nstitution, while the resp ; | ilities 
issumed in the East wer dragging he Ss it r ! 
further into ntangling lispul Ss At time the senate 
ed to s rk the oblig tions which only ( mulated. 
\t times would act with severity. thoug in gel 
refusing to extend the state’s domai1 I 
owed itself to be insulted for fifteen vears by the 


be die nce, 


I gyptian king In Achaea it punished dis 


but refused to assume the burden of government. 


Carthage it crushed in a fit of jealous fear, but again 
oided xtension of territory so far as it possibly 
ld. It ided Marseilles. it faithful ally to sub 

due neighboring mountain tribes. but took no terri 
ry tor Rome Nor was the demo racy mor defi- 

itely expansionist when it came into power. The 

Gracchi. to be sure, believed in COLONIZING and 


utilizing for state purposes the domains of the state 


but their program was mainly concerned with in 
ternal improvements, and seems to contain no refer 
ence to enlarging the empire. There was some 
growth during the period, but very little due to 








| 
| 
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Rome’s efforts. The 
accepted by legacy, but only after its boundaries had 
been reduced. 
tory was won for a road to Spain, but 


Kingdom of Pergamum was 


In Southern France a strip of terri 
\uverene 
was not taken though it might well have been claimed 
by right of conquest. And the Jugurthine war which 
brought in the province of Numidia was forced upon 

reluctant state. Apparently imperialism was a 
dead issue throughout the latter half of th 
century B.C. 

With Pompey, expansion of a new kind began 
The Gracchan system of tax gathering had raised up 


Sf cond 


a strong group of capitalists that profited from public 
contracts. A public contractor meant, then as now, 
a contractor in politics. So when the revenues of 
Asia were menaced by the raids of Mithradates and 
Tigranes, it is not surprising that the capitalists ad 
vocated the pacification of the Orient and _ the 
inclusion into Roman provinces of as large a part 
as possible. This financial power found an excellen 
tool in Pompey, a man who associated with the 
capitalists and absorbed their doctrines, a man, like 
wise, who highly respected militarism and who littl 
comprehended the spirit of Rome's past and her 
constitution. 
to check the ictually to pacity th 
Oriental world and lay it open to the financial opera 
tions emanating from Rome. He did his work 
thoroughly. The 


So Pomp \ WAS sent Kast. ostensibly 
invaders, but 


provinee ot \sia was enlarged: 


Cilicia and Bithynia were reorganized, Pontus was 
taken from Mithradates, and by a slight juggling 
of legal phraseology, all of Syria, the old Kingdom 
of Antiochus, was declared Roman territory and 
shaped into a new province. The contract system of 
gathering was extended—in modified form—-over 
so that the revenues of the state were nearly 
doubled, and _ the 


enormously increased. 


tax 
ill, 
operations of the capitalists 

Caesar’s invasion of Gaul was the first candid act 
of aggression during the Republic carried to far 
reaching consequences. We may even assert with 
reasonable ce rtainty that the act was instigated by 
pe rsonal motives rather than by large consid rations 
oft state. l‘o be sure. 
of Marius, fully 
mated the nece ssity of establishing a new and safer 
boundary ot empire along the Rhine. 


Caesar, well-read in the story 
appreciated perhaps over-esti 
He also kne W 
the value of Gaul’s natural resources, and measured 
the worth of Gaul’s soldiery more accurately than 
his contemporaries. But he must have been clear- 
sighted enough to see that the pressing need of the 
state was at that time for internal peace and effi 
cient government and not new acquisitions. The 
student who follows the early career of Caesar as 
exemplified in his support of the revolutionary ele- 
ment, in his plans to seize Egpt and to thwart 
Pompey, in his campaign in Spain, and in his consul- 
ship administered almost solely for personal ends, 
must recognize that Caesar was still an ambitious and 
lawless politician at the time when he procured the 
Gallic command. We may also be reasonably sure 
that he had laid his plans for a complete conquest 
of Gaul before he set foot in his province. That his 


plans were far-reaching from the first, appears from 
his negotiations with Ariovistus before the war, his 
demand for a five-year term, his unusual act in secur 
ing the province for himself even during the year of 
lis consulship to prevent the appointment of an 
interloper, his early levy of new legions without the 
permission of the Senate, the diplomatic move by 
which the Helvetians were enveigled into hostilities 
when they might simply have been compelled by 
force to remain at home, and his encampment upon 
Gallic soil after the first summer's campaign was 
over. 

If, however, Caesar opened his expansionistic 
program in a manner that recalls the triumph-hunter, 
the statesman emerged as soon as he set his hand 
to the task of organizing what he had conquered. 
He at once abandoned the short-sighted methods of 
his day and reverted to the precedents set by the 
great men of the fourth century. Though avowedly 
it successor of the Gracchi. he distinguished himself 
by rejecting at once the Gracchan system of tax- 
gathering which Pompey had imposed upon the East 
at the behest of the equites. With the Oriental 
principle of dominium in solo provinciali he would 
have nothing to do. The native Gauls were left 
in full rights of ownership. He even proved by his 
liberal bestowal of citizenship and high offices of 
state upon many Gauls, that he looked upon the 
provincials not as subjects to be exploited for the 
profit of the conqueror, but as possible candidates 
for full Roman citizenship in the near future. Sub- 
sequently, as dictator he worked along the same lines 
everywhere. He abolished the Gracchan-Pompeian 
tax-system in the East, substituting an organization 
that might protect the provincials against their 
master; and in his colonization he worked toward 
the unification and amalgamation of the whole empire 
rather than the elevation of Rome and Italy. In 

word, the new empire was to be a territorial state in 
which every part should be able to attain to its full 
capacity of Roman rights and privileges. 

But even Caesar was incapable of restoring the 
real life and meaning of citizenship. He was bound 
by the consequences of Rome’s over-growth. From 
the day that the democracy abandoned the old fed- 
erational policy and adopted the Oriental system of 
acquiring subject-peoples, which could not be 
assimilated into the body politic, the necessity of an 
Oriental despotism became ever more pressing. And 
Caesar, by his own ambitious conquests, only forced 
himself to take the final step. Thus, despite sacred 
rules, a restraining constitution, a consciously ob- 
structing aristocracy, the Roman people, led now by 
glamour, now by instinct, now by treasonable leaders, 
had stumbled on unwittingly and falteringly into 
ever-increasing dominion until the unwieldy empire 
required by very necessity a military autocracy. 


BrplLioGRAPHY. 


Mommsen is and must still be used. Even pupils 
in the secondary schools read him with avidity, but 
the teacher will do well to guide the reading and 
correct impressions. The story of Rome’s expan- 
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sion in Italy is somewhat distorted by Mommsen’s 


reactions to the nationalistic movements of his day ‘= 

The war of Rome and Carthage is staged somewhat In 1891, wh ip sit to Ma * \ it 

too dramatically as an inevitable clash of races. To prepared a list of d ment aling th t Spa 

much is attributed to mercantilism during the second CUpation of northern Africa, which « foul 

century. ‘The work of the Gracchi is treated with oyal Al es. An was al nd ig 

undue animosity; and, needless to add, Caesar is all ™™' po ae La | me y % 

too much transfigured into the personification of nag ' oa Se : as as one 5 ; 

Rome's destiny. ‘These are but a few of the points WS ' wee ; ns % 7 

that call for warning In general one fact must Mission Bib si , ‘ ‘ : 

constantly be kept in mind in reading not onl; the seventy Pe antes th 

Mommsen but other historians of the continent. The spoke warn ly f the 1 { ecla { ) 

diplomacy of modern Europe has become incon be published in toto as it t t 

ceivably intricate. For a thousand years a halt of tl Vunisian cam} I In this 

dozen powers growing up side by side, crowding each lr t, & Student t aduate © ta 

other for space, prodded on by dynastic ambitions, vn art vo b Chen ; 

egged to race prejudice by every conceivable method we © a ee” _ wa 
‘ . : He at t ! ul M. Cat n 

have made the game of diplomacy a complicate ‘ ° P 

maze Witness the events of the last few months ; toss 4 th 4 , 

It is almost beyond human capacity for one brought  ompted + id ' 

up in that atmosphe re to read the story ol early 1d ma 1 careful 1 { ra . 

Roman political experiments in its true simplicity ber, and tl An ’ t { ld 

Surely continental historians have attributed | to be no difficult ibout t Cat 

many modern ministerial concoctions to the farmer nad spoken 80 g i ime 

statesmen of that old world. And unfortunately, that t ul t \ 

American historians who might have read the stor Al in stu 

mort simply have as vei produced little but secondary : te i as t { 

school books, which are largely based upon the con ie Maal 4 

tinental works in question The safest handbook ee ‘ Pa 

from which to gather the main facts is Niese, unother : sand ‘ 

Rémische Geschichte tth ed. 1910). His inter After its d t i ma 3 

pretations may usually be disregarded. MHeitland, photographed and t iti t 

The Roman Republic three vols. 1909), may be they a l t ( 

read with profit, though much of the first volume s C) M t 

out of date. Heitland’s analvsis of politic il move M. J Lats _ 

ments is often keen, perhaps at times too shrewd. and a, © ; ol 

cynical De Sanctis, Storia dei Romani, vol. II 

gives the best treatment of the Samnite war 

mieltser, Geschichte der Karthager (vol. III. 1918 SCHOOL AND CIVIC LEAGUES IN VIRGINIA 

by Kahrstedt gives an inadequat? discussion of tl 

Punic wars For Rome’s contact with the Greeks. A 

consult Holm, History of Greece (judicious in its , ne 

discussion ol Rome Beloch, Griechische Gescl hte, t al t ! t 

vol. II] Niese Griech. und Maked. Geschichte, vo 

IIlI.: Colin, Rome et la Gréce; Bevan, The Hous: ! 

Seleucus; Bouché-Lecle req, Histoire des Lagides; { t 

Ferguson, Hellenistic Athens. Greenidge. A Histor t t eo 

of Rome, vol. I., is excellent for the Gracchan period Non v1 state tha 

Holmes, Conquest of Gaul, 2nd ed., and Jull ; ' 

Histoire de la Gaule, vol. 111., discuss Caesar’s work re 

Ferrero, The Greatness and Decline of Rome, fr oe ; 

quently refers to Rome's expansion in the first thre dihaoeal i terest 

volumes. On this topic it le ist he 1S l very nsal t t or 

guide. As a few books of reference I would add t 

Rostow Zew. Zur Cres hicht di § Rim sch n Ko onates: tior 

Reid, The Municipalities of the Roman Empir: , 

Bouché Leclercq, Lecons d’histoire romaine; Taiibler, p ae a Me a 

Imperium Romanum; Kromaver, Antike Schlacht , eT = Ron Stat 

felder; Chapot, La province romaine d’Asie; and Reard of Healt Pp ae 

Tenney Frank, Roman Imperialism Mac Millar Neera &% | ' Stat ( 

1914), an attempt to discuss the causes and con und Correct 

sequences of Rome's territorial growth during the In a number of other Stat nilar r t is 


ré publican pe riod. ng pia 


A LOST MANUSCRIPT. 
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Thirtieth Annual Meeting of the American lilistorical 


x ° ° 
ssociatiom 
Chicago, December 29, 30, 31, 1914, Headquarters Auditorium Hotel 


PROGRAM, 
TUESDAY, DECEMBER 29. 
m. Meeting of the Council. 
10.30 a.m. Ancient History. 
Chairman, Prof. A. T. Olmstead. 
Robert W. Rog 


rs, Drew Theological Seminary, Fresh 
Light Upon the History of the Earliest Assyrian Pe od,’ 


William L. Westermann, University of Wisconsin, “ Th 
Mediaevalist and the Decline of Ancient Culture. 

\W. D. Gray, Smith College, “ Hadrian and His Reign 

Wallace E. Caldwel ellow in Ancient History in Colun 
bia Unity t I] ( Attitude Towards Peace ai 
War.” 


Mlount Holvoke College, Maximul 


Wage Laws for | s after the Black Death.” 

James F. Baldwin, Vassar College, * Legal Practice in the 
Fifteenth ¢ tury 

Jan Kr. W ( Ce 3 n - 
| equ Under Edwa | 

Ni rman M. Trenholme, University of Missouri, Muni 
pal Aspects of the Rising of 1381 in England 
, | i Lu n 

2 p.m. American History. 

Chairman, President Andrew C. McLaughlin. 

Max Farrand, Yale University, One Hundred Years 
Ag 

St. George L. Sioussat, Vanderbilt University, lennessee 
ul National | tical Part 1850-60.” 

Henry Barrett Learned, Washington, D. ¢ Cabinet 
Meetings | r Jacksor 


Alfred Holt Stone, Dunleith, Miss., “ The Factorage Sys 
tem of the Southern States.” 
> pm Napoieonie Europe. 
( iirman, Prof. William E. Lingelbach. 
ry Bourne Western Reserve University, “ The 
Men o Hk Ip d to Make the Napoleonic Regime 
R. M. Johnste Harvard University, “An Approacl 


dv of Napoleon's Generalshiy 


Victor Collin, University of Wisconsin, “ The Senate of 
the First Empire 

Guy Stanton Ford, University of Minnesota, “ Boyen’s 
M tary Law.” 

8.15 p.m Fullerton Hall. the Art Institute of Chicago 

Andrew Cunningham McLaughlin, president of the Ameri 
ean Historical Association, “American History and Ameri- 
can Democracy.” 

Reception, the Art Institute of Chicago Michigan 
Boulevard and Adams Street 

WEDESDAY, DECEMBER 30. 

9 an Meeting of the Council 

’ a.m Meeting of Committees 
Modern England 
Chairman, Prof. Edward P. Cheyney. 
Edward R. 


Council of 1679.” 


10.30 acm 


Turner, University of Michigan, “ The Privy 


Henry R. Shipman, Princeton University, “The House of 


Commons and Disputed Elections.” 
Herbert C. Bell. Bowdoir College, 
Policy in the West Indies, 1783-93.” 


Clarence C. Crawford, | niversity of Kansas. “ The Sus 


‘British Commercial 


pension of the Habeas ( orpus Act and Revolution of 1689.” 


10.30 a.m. Europe and the Orient. 


Chairman, Prof. Dana C. Munro. 

Frederick Duncalf, University of Texas, “Some Effects 
of Oriental Environment in the Kingdom of Jerusalem.” 

Albert H. Lybyer, University of Illinois, “ The Influence 
of the Rise of the Ottoman Turks Upon the Routes of 
Oriental Trade.” 

Theodore F. Jones, New York University, “ The Turco- 
Venetian Treaty of 1540.” 

Robert H. Lord, Harvard University, “ The Winning of 


the Amur: A Chapter in the History of Russo-Chinese Re 
lations 

2 p.n Annual Meeting. 

8.15 p.m. General History. Fullerton Hall, the Art In- 
stitute of Chicago. 

Chairman, President Andrew C. McLaughlin. 

Frederick Jackson Turner, Harvard University, “ The Sig- 


nificance of Sectionalism in American History.” 

Charles W. Colby, MeGill University, “ The Earlier Rela 
tions of England and Belgium.” 

James Henry breasted, 


Eastern Mediterranean and the 


University of Chicago, “ The 
Earliest Civilization in 


Samuel N. Harper, formerly lecturer in Russian History 
and Institutions in University of Liverpool, “ The Russian 
Nationalists.” 
Smoker. 


10 p.m. The University Club 


THURSDAY, DECEMBER 31. 


10.30 a.m. Conference. 

Chairman, Prof. H. Morse Stephens. 

Paper by George M. Dutcher, Wesleyan University, “ The 
Opportunities and the Needs of Napoleonic Research in 
America.” 

Discussion by Professors Lingelbach, Coffin, Ford and 
Johnston. 

10.30 a.m. Mediaeval History. 

Chairman, Prof. George L. Burr. 

Earle W. Dow, 
1214-94.” 

William E. Lunt, Cornell University, “ Papal Finance and 
Royal Diplomacy in the Thirteenth Century: 


University of Michigan, “ Roger Bacon, 


An Episode.” 

\. Edward Harvey, University of Chicago, “ Economic 
Self-interest in the German Anti-clericalism of the Fif- 
teenth and Sixteenth Centuries.” 

Edgar H. MacNeal, Ohio State University, “ The Feudal 
Noble and the Church as Reflected in the Poems of Chres 
tien de Troyes.” 

10.30 a.m. Conference of the Historical Societies. 

Chairman, Dr. Otto L. Schmidt. 

Dr. Otto L. Schmidt, the Chicago Historical Society. 

Report of the secretary, Prof. Solon J. Buck ; 

Report of the Committtee on Co operation of Historical 
Departments and Societies. Dunbar Rowland. Mississippi 
Department of Archives and History. 

James A. Woodburn, Indiana University, “ Research in 
State History at State Universities.” 

Discussion by E. C. Banks, University of Texas, and C. W. 
Alvord, University of Illinois. ) 

Lawrence J. Burpee, Ottawa, Canada, “ Restrictions on 
the Use of Historical Materials.” 

Discussion by George N. Fuller, Lansing, Mich.; M. Quaife, 
Wisconsin State Historical Society; Victor H. Paltsits, New 
York Publie Library. 


(Continued on page 332.) 
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lPeriodical Literature 


MARY W. WILLIAMS, PH.D., EDITOR. 


Bibliography of the European War 


The following bibliography la Oo cla t D t Wa Fort: t | - Clevel r 
ness. It aims m ly to present tl n te H t Mot \ ts War 
reade? i st son I ft u t Liua vd i iit N I ) Lal | N i I eal ~ 
erati pon the wa kt R \ No ‘ S 
Special War Numbers. — mene 
Asiat Review. October |! scientiti \ s tem ARRATI ae ro 
ber 5; We Work, Septen nd Noven 
ij 2 \I listor i Va Fort 
CAUSES Octobe Bulla Art Story of t 
Boulger, Demetrius ( Ant i t > I ( nt ers ( le « t 1) 
nightly Review, October; Brook Sydney W] Does I pendent nt Dia 
Germany Hate England?” Independent, N 2. | | | J t 2 
lisle, Lord Bishop ot, The Inner Meaning ! \ ven England’s ( 
Nineteenth Century and After, October ( nolog Sea \ l’s \ k, No Litera 
the Diplomacy that Led to the Wa World’s V c, so mbe! Nordmanl ( my S ! 
tember; Dillon, E. J., “ Causes of the European Wa ( i Notes Route | s Deux 1 
temporary Review, Septembe1 Ferrero, Gue mo, | ¥ Record « Event { ’ R f 
European Tragedy Atlantic Monthly, Noven r; Franck ent numbers [ ( 


Kuno The Kaiser and His Peopk Atlantic Monthly, O We Novem be | | { P 
tober; “Germany and the Laws of War,” Edi: c R Novembe1 Simonds, Frat Gi 
view, October; “German University Teachir al t S1V Revi I ews, N n \ ’ 
VW ar,’ Ed nburgh Review, November: Géort { eralls t Ll Upenll the Easter mp \ 
nant von Deutschlands Erhebung,” Deut | S U b \ s | \ 
tember 1; Harnack, Adolf vot Germal a the Present ls Wor Novembe1 
Wat Educational Review No I Hart Albert | THE DEFENS! Cowra 
nell, “ Historical Roots of the Wai a series of t +i oie 
cles to be published in the Out th t Hyma Paul men t weaves oS t 
fication of Germany,’ appearing the iss Si States t rt : : Ho 
ber 23: Hart, Albert Bus t Nat , S UY Septem 
World’s Work, September; A H ' | ' N gema 
popular Review, October-Decen Mari | St Out : 
marek und unser K o.” Nationa Kundg S nae! ‘ ad 
ber; Markolfll - \\ Ly R i tia one t Wa { 7 vel , ! if 
Germal! Contemporary R Septen \ ( ames 
. | Wa and Germany, I n Ug ” . \tlant . V 
Rollo, “ The Alliances that Made the War,” V 3 W | " 
Septem! hel | te \\ Mi ! | Brea r { | > t : Vut 
lizatior Century Magazir embe Sloa \ r , , U1 
Leute Against Slav In I August Us S 
Rola tr) Reasons |] { Wa At 
Month! October; Valenti Ve Was seit . N \l +t V 
Erstrebt Ha Nationale Ku ebung, Sept it R \ .\ 
gradoil, Pau Russia and the Present Wa I { \ f Py 
Revik Ne mber: Whitman, Sid: ( ’ ) 7 
slo! t tly Re ) Ninet t ( t SS, 1) 
| SOURCES AND Eqt I gE Co H I \ Att ( nten R 
Huidekope | | Arm . n | \\ 5 
World’s Wo! s ptembs Ma l'a =} Newto ‘ ten Al ! mm t it No ma 
in Canada,” Canadian Magazine, October: Eckst ; yereng . e ; " 
Octoh ( ] ’ ' ' 
ick Canadas Part in th Was W or Wi \ a vail 
ber; Yate 4 The Brit an Army it ro . i ve 
Asiatic Review Octobe l ‘'Tommy Atk n tl ah ' ' —_ 
Field: His Characteristics in T! ind Other Wa Mis« ‘ S 
Work, November: Furlong. Char! Wellinetor Che i Hy per Frederie Louis Hi an 
Behind the French G ins,” Worl - Work Novembet Wit N« g thy \ | ( f Nilita Art 
a Russian Dragoon Regiment,’ World’s Work, Novembe) October Naval A. B. V\ ' ( 


Furlong Wellington, | 
World’s Work. November: Che 
Work, September; Geor 
Work November: { 


Charles urcos the Legior ber: “ Th Work 
skison, John 


Work. November 
World’s , 


and Dav’s 
Navies of Ey 
* Cavalry,’ 

Claude, “Aireraft 


” World’s vember ( 
World’s 
Mines,” 


lrope 
Marvin, 
‘rahame-White, 
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W., ° What I Saw in Germany,” Advocate of Peace, Novem 


ber; Carter, Charles Frederick, “Atrocities in War,” 
World’s Work, November; Dosch, Arno, * The Red Cross 
of the Warring Nations,” World’s Wor k, September; * Men 


Who Centrol the Destiny of Europe” (biographical 
sketches), World’s Work, September; Nolan, R. 8., “ 
Experiences and Impressions of a Civil Prisoner of War,” 
Nineteenth Century and After, October; Stoddard, T. Loth- 
rop, “ Italy and the War,’ Review of Reviews, November. 


Some 


MAPS, ILLUSTRATIONS AND CARTOONS. 


The following-named periodicals are particularly strong 
in this class of illustrative Current 
Harper’s Weekly; Literary Digest; Outlook; Review of Re- 
views (the November issue contains a special set of Ger- 
man Scientific American 
of Europe appeared in the 
World’s Work. 


material: Opinion; 


cartoons (a good colored map 


number for September 5) 


, 





Reports from the Historical Field 
WALTER H. CUSHING, EDITOR. 


A recently organized association is the New Orleans His- 
go. Its 
purpose is to study the problems of history teaching, par- 
ticularly in public high schools, and to seek to encourage 
teachers and pupils in every way. The president is Miss 
Eleanor Riggs, of the Sophie B. Wright Girls’ High School. 
Meetings are held quarterly. The topic for the January, 
1915, meeting is “Use of Sources in Class Work, Value of 
Sources to High School Pupils.” 


tory Teachers’ Association, founded about a year a 


The eighth annual meeting of the Ohio Valley Historical 
W. Va., November 27- 
28, 1914. The following program was carried out: 

fk riday, i 


Association was held at Charleston, 


November 27, 9.30 a.m. Presiding, Professor 


James Morton Callahan, West Virginia University; ad- 
dresses of welcome—for the State, Governor H. D. Hat- 
eld; for the local committee, Ex-Governor W. A. MacCor- 
kle; address on the Work of the State Department of 
Archives and History.” Dr. H. S. Green, State Historian, 
Charleston, W. Va.; “Incidents in the Pioneer, Colonial 
and Revolutionary History of the West Virginia Area,” J. 
r. McAllister, Hot Springs, Va Early Pioneer Experi- 
ences at North Bend, Miss Jean Howell, Cincinnat O.; 
Jo) Floyd and Oregon,” Professor Charles H. Ambler, 
Rar ph-Macon Coll Ashland, Va 

welve o'cl nool I n served by the local m 
mitts 

Friday, November 27, 2.00 p.m. Presiding, Prof: r A. 
B. Hulbert, Marietta College; “ The Tories at Fort Pitt and 
Vhat Became of Then Professor W. H. Siebert, Ohio 
State University, Columbus, O.; “ General Wilkinson’s | St 
B k with the Spaniards,” Professor I. J. Cox, University 

Cincinnati; “Some Observations as to the Popul tion 

the Ohio Valley During the Eighteenth Century.” Pro 
ess . Bradfo1 Mian University, Oxford, O.; 





Ear La Grants in Southeastern Ohio,” Professor H. 
V. Elson, Ohio University, Athens, 0.; “Social Conditions 
Mc nta ( { ~ We | ia i? Fast nN 
t cv,” Profess IR. I ertso1 i Coll Berea 
West Virginians vs st Virginia, 1861-¢ Pro 
s ] MM I ( Va tol and if lerson. Wa 
ngeton, Pa 
Four p.m., reception of members and friends by | 
Governor \ A. MacCorkl Mrs. MacCorkle. at 
ice, “ Sunrise,” on the South Side. 
Six p.m., association dinner, arranged under the auspices 


committee; presiding toastmaster, Protessor 
Theodore Greve, College of Law, University of 
personal experiences in Europe at 


ot the loca 
Charles 
Cincinnati; dinner talks 
the opening of the present war. 

Saturday, November 28, 9.30 a.m. 
Henry W. Elson, Ohio University, Athens, O.; 
ment ol Transportation on the Monongahela,” 
tendent W. Espey Albig, Bellevue, Pa.; “ Sectionalism and 
lransportation Routes,” Professor A. B. Hulbert, Marietta 
College; “Ohio River Improvement,’ Captain Wm. H. Hall, 
Parkersburg, W. Va.; “ Washington and the Western 
Waterways: Antecedents of the Ohio-Lake Erie Ship 
Canal,” Hon. Burd S. Patterson, secretary Western Penn- 
sylvania Historical Society, Pittsburgh. 


Presiding, Professor 
“ Develop- 
Superin- 


The History of the Seotch-Irish in Pro- 
Henry Jones Ford, of Princeton University, is an- 
nounced for publication in February, 1915, by the Prince- 
ton University Press. The same publishers also announcé 
for early publication an English translation by Charles C. 
Mierow, of “The Origin and Deeds of the 
Goths.” This will be the first English translation of an 
important source for early German and late Roman history. 


America,” by 


lessol 


* Jordanes,” 


\ seri 
nounced for publication by the Princeton University Press. 
he series will include some documents in fac-simile, texts 
and translations of the most important papers and bibtio- 
graphical, textual, critical and historical studies upon the 
documents. The series is being published by the Silas H. 
McCormich Publication Fund of the University Library. 


meeting of the Nebraska History 
Association was held at Omaha on November 5, 
n connection with the Nebraska Teachers’ Association. 
The attendance was unusually large, and the meeting was 
one of the most successful in the history of the organiza- 


s of Vespucci reprints, texts and studies, is an- 


A very successful 


Teachers’ 


tion. Arrangements were made ot hold a special meeting 
in the month of May, 1915. The program for the last 


meeting was as follows: “The Mendacity of History,” by 
Professor James W. Thompson, of the University of Chi- 
cago; “Illustrated Lecture on South America,” 
by Professor C. E. Persinger, of the University of Ne- 
A discussion followed upon what kind of history 
taught and how it should be taught in the 
seventh and eighth grades. A description of the methods 
of work in the schools of Omaha, Fremont and Lincoln was 
Miss Demoss, Mrs. M. D. Blakeslee and Miss 


Jackson, respectively. 


Eastern 
braska 


should be 


Eva 


made Dy 


President, Prof. H. 
Caldwell, University of Nebraska; secretary- treasurer, 


The officers of the association are: 


Miss Julia M. Wort, Lincoln, Neb. 
The Ie 1 State Historv Teachers’ Association met at Des 
Moines. Iowa. on November 5, 19] t. for the adoy tion of a 


manent canization and constitution. The program 


f the meeting prov “ The Iowa Asso- 


ided for a paper upon 


ation of Teachers of History, Government and Economics 
Its Aims and Needs,’ by Professor H. G. Plum, of the 
University of Towa. and “Source Material in the Towa 
State Libra ind Historical Department,” by Professor J. 
E. Brindley, « Iowa State College. 
\merican Peace Centenary Committee, having charge 
the celebration of the one hundredth anniversary of the 
signing of the Treaty of Ghent, in July. 1914, issued a 
prospectus of their proposed activities. Since that time 


President Henry S. Drinker, of Lehigh University, chair- 
ttee, has issued a statement to the effect 
the European war, the celebrations at 
England and in Canada must be postponed, and 
seems doubtful whether any national movement in 
this country will be deemed ' 


man of the comm 
that in 


Ghent, in 


view of 


advisable, 











832 





THE HISTORY TEACHER’S MAGAZINE 





The Association of History il 
States and Maryland held a joint meeting with the Asso 
ciation of Colleges and Preparatory Schools of the sam 
territory at the College of the City of New York, on Satur 
rning, November 28, 1914 [The chairman was Miss 
Sarah A Dyn 3, of the State 
N. J he general topic of dis 
and Universities Neglecting the 


ary hools ‘ 


Teachers of the Middl 


day m¢ 
Normal School of Trentor 
sion was “Ar c 

Duty to History in t 
Dr. William Fairley, of the Comme: 
cial High School of Brooklyn, made a report from tl 


mittee on “ The Training of History Teachers for Secondary 
Ss 


secon 


chools.” A discussion was carried on by Prof 
College; Dr. Anne Bush MacLear 
Hunter College; Professor S. P. Duggan, College of the Cit 
of New York; Miss Florence E. Stryker, Montclair Norma! 
School; Professor A. W. Risley, State College for Tea 

ers; Professor A. E. McKinley 


others In the afternoon luncheon was taken at Fraunc 


Johnson leachers’ 


[Temple University, ar 


followed by an address upon the history of t 


tavern and a pilgrimage to historic points belo Wa 
} 


Street under the guidance of the City History Club 
Northwest Associatio1 


Economics and Government, was 


The regular fall meeting of the 
Teachers of H story, n 
at Tacoma, Wash., in connection with the meeting of th 


Washington Educational 


(Association. 


At that time the fe 
lowing program was offered: “Lord Acton on History, 
Prof. O. H. Richardson, University of Washington; “ The 


Five Monopolies,” Adella M. Parker Broadway High School 
Seattle, Wash.; “ Comparative Significance of the War of 
1812 and the Spanish-American War,” C. A. Spragere, as 
sistant superintendent of Public Instruction, Washington; 
“The Quarter Century,” T. L. Stiles, City Attorney, Ta 
coma, Wash. ) 
The spring meeting of the association 
Spokane in April, to which all teachers 
study of government and history are invited. 
Mr. W. L. Wallace, president, The Lewis 
and Clark High School, Spokane, Wash.; A. L. Kaye, secre 
tary-treasurer, The North Central High School, 
Wash 


will be held at 


The officers are: 


Spokan 


AMERICAN HISTORICAL ASSOCIATION. 


(Continued from 


page 329 
2pm. The Archivists. 

Chairman, Victor H. Paltsits. 

Annual report of the Public Archives ( 
Legislation for archives. 

Principles of classification for archives. 
Waldo G. Leland, 


Association, cataloguing of archives 


mmission 


secretary of the Amer! in Histo i 


[The conference will be organized as a1 ind f 
the discussion of the above topics, and a cordial invitation 
is extended to all persons who can 
thereon to part cipate 
2 p.m Mississippi 
Chairman, Prof 


R. B. Wa Beloit 


Northwest, 1789-1794.” 

W. J. Trimble, North Da tural College, “7 
Avcrarian Histor of the Unit States as a Subject 
Research 

The Genesis of the Kansas-N¢ iska Act See art 


by Prof, F. H. Hodder, in Proceedings of Wisconsin Histor 
cal Society, 1912, pp. 69-86 


Discussion led by Frank H. Hodder, University of Kansas 


and P. Orman Ray, Trinity College. Volunteers are invited 
to takes part in the discussion, and will be furnished with a 
resume of the points the leaders intend to present 


interested in the 


BOOK IRNEVIEWS 


EDITED BY PROFESSOR WAYLAND J. 
UNIVERSITY OF WISCONSIN. 


CHASE, 


DAVIS, WILLIAM STEARN { Day in Old Athens. Bo 
Allyn Bacon, 1914. Pp. 241. $1.00 

Under this engaging title Professor Davi 3 give 13 
1 very useful reference bo especially adapted to classes 
in secondary schools. It is not simply a d ption of the 
city ol Athens, nor of what might be s in ab 
cle I »y the most indefatigable Ame in tourists pos 
sessed of t crim determination to > th t i 
24 hou It is rat! i riptior \t lif nt 
fourth cer Bb. ¢ 

J I | { as { Lut i 
hose ir 360 Lb. ¢ i i t g 
: ae es for the | thetical tin t t I 

oO justified by tl rea I t i ( 
cial by the one that Athens i tect pe 
fect in the arlier per | ure severa 

ipters ft { furnish n i to | I \g ol 
Pe le nar y J ] \tl \ Athen 
ian Court Trial r} ( it Festiva f Athens; 
Country Life Around Athens; Trade, Manufactures and 
Banking; ” “ The Peira¢ ind t Shipp | Agora 


and its Denizens 

Other chapters treating mostly of the social and indus 
trial conditions are: “ The Physical Setting 
“The First Sight of Athens: ” “ The Athenian House and 
‘The Women of Athens “Athenian 
The Slaves; ” “ The Children; ‘The School 
Athens; ” “The Physicians of Athens “The 
Funerals; ” “ The Armed Forces of Athens; ’ The After 
noon at the Gymnasia; ” “ Athenian Cookery and the Sym- 
lhe Temples and Gods of Athens.” 
two maps and some 25 well-selected illustrations 

The study of this book at the end of the 
teacher does not 


Athens; ’ 


Its Furnishings; ” 
Costumes; 
boys ot 


posium ; There are 


prefer to take it by sections, will give 
pupils a clear and vivid ac Athenian life 
stay with them. 


VictorrA A. ADAMS 


‘’alumet High School, Chicago 


Minns, Exuis H. Seythians and Greel \ Y< 
G. P. Putnam’s Sons; Cambridg l tv P 
1913. Pp. xl + 720. $20.00 
| a monument irnir d 
| 1 great ma ot rormat 1 i 
] t I Ru la I I 1 l { t} 
tin t it migratior It is 
eat I nN hla il t ot 
nt in¢ nt sto! I t t th 
it ks é { folf ; ; y ‘ 
I tol I nts int t Ku 
M Mint na tour T T t Oo 
Alps to | H tbl 
t n the 
1 t t { 
? | ry int } 
mn { 
| p | ? ; 
t t n t Ls 
] i ! lin l tea i ' is 
ly i 3 nt I 1 te 
boil n his va ibl t t i t 200 
1 ingved f a il I \ 
; 1, mat istrations 
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Mr. Minns has decided from a great deal of evidence, 
that the ancient Scythians north of the Black Sea were 
nomads from eastern Asia, who had been propelled west- 


B. ©. 


much dependence upon 


first The earliest ob 


inutacture 


ward early in the millennium 
jects of Seythic m: 


Assyrian art. In the seventh 


show 


and sixth centuries the 
lonian art, 
stinet 


This Scythic style then at | read 


Seythians came under the influence of 


develop 


ing an lIonian-Seythie style with a d character and 


no little decorative merit. 
into the 
Seythie art of the third 


finds the forerunner of the 


westward and lived on continuously 
Christ 


century 


into Hungary, 
an era In the Siberian 
after Christ, Mr Minns 
Gothie art which the migrating barbarians brought into 
the Roman Empire. 


It is 


n possible to olive na brief review any idea of the 
scope of this big work It deals with geographic and 
ethnologica estions in full, with sculpture, ceramics and 
the all cratt with t numismaties and the trade of the 
Euxine stepp rhe scientific value of this book is very 
great W. L. WESTERMANN 
The Unive \ " 


CROSS ARTI R LYON. \ Hist ry ol England and Greate! 
Britain. New York The Maemillan Ce 1914. Pp 
xiii 1165. $2.50. 

treatment of the entire tield of 

Asa college 


We have here the fullest 


English history in a single 


volume. text-book 


for an elementary course, it would appear to be too bulky, 


with a treatment too full, and to the reviewer it seems that 


some of this fullness might have been dispensed with with 
out real los Yet this abundance of material constitutes 
no serious defect so far as its serviceableness for high 
schools is concerned, and this field it has great value for 
both teachers and pupils. Its apportioning of emphasis 
among the | units of the subject is excellent. To mod- 
ern England, that is from 1485, 800 pages are given; to 
nineteenth and twentieth century England, 200 pages It 

irnishes, es} ally in this later modern portion, a very 
much needed element for the supplementary reading of high 
school 1 s The suggestions for additional reading ar 
generous, and will be of much help for teachers who will 


work them over for high 


ibtless. thev are not 


need. however. to school pupils, 


for whom, do designed and are not 


xplicit en hi Seventy-two pages are devoted to an in- 
di which. with more tha al thoroughness, reveals the 
book. Thirteen full-page maps of good quality are sup- 
plied. TI style has a lively quality, made piquant by 
many illuminating anecdotes, and holds well the interest 
of the reader. Serious errors seem very few, and the bool 
will prove a trustworthy interpreter and guide to the gen 
er: tudent in this field. 
WAYLAND J. CHAS! 
SCHURMAN. JAcon Goutp. The Balkan Wars, 1912-1913. 
The Sta Little Lectures for 1914. Princeton: The 
Princet University Press. Pp. 140. $1.00 net. 
From the mass of magazine articles and detailed books 


ling with the various phases of thi complicated Balkan 
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situation, it is often diflicult for the ordinary reader to get 
a clear and unbiased impression. Most of the recent books 
a distinct bias toward some one of the Balkan States 
them written to win the 
moral support of English-speaking people for the country 
of which the native. In Dr. Schurman’s Lee 
tures, the general reader will find a refreshingly clear ac- 
It is not overloaded with mili- 
tary details, and the author has made a successful attempt 
to be fair to the various parties involved in the struggles. 
It will be students, 
well worth purchasing for high school libraries. 


nave 


many of have been 


in tact, 


writer is a 


count of the Balkan wars. 


found valuable to teachers and and is 


Ohio State University. CLARENCE PERKINS 


New 


$1.75. 


L. The American Japanese Problem. 
Pp. 349. 


(,ULICK 
York: Charles Seribner’s Sons, 1914. 


SIDNEY 


contribution to an im 
well 


made a notable 
portant and international problem. He is 
fitted for this task by a residence of more than a quarter 
century in Japan, and by his work as author of authorita- 
tive The present book 
only part of the author’s view of this problem, as he has 
that he make to the 
Japanese for another volume in Japanese. 

Dr. Gulick’s book divided into three parts of 
very unequal length. The first part, of two chapters, ex- 
plains the problem as it appears to Americans, and espe- 
residents of California. The second part, prac- 
the book, Dr. Gulick “argument.” He 
seeks to convince Americans that many of their views re- 
garding Japan and the Japanese are wrong, and he explains 
Some of these chapters 
Illusions, yellow and white; 
Are the Japanese assimilable? 


Dr. Gulick has 


national 


books on that country. presents 


reserved the suggestions wishes to 


may be 


cially to 


tically ealls an 


the problem as he understands it. 
deal with Misunderstandings; 
Perils, and white; 
The third part of the book, the conclusion, briefly outlines 
‘A new American Oriental policy.” 

Dr. Gulick the problem 
chiefly to the problems growing out of the recent agitation 
n California. In that these problems must be 
treated the American, not the California, viewpoint, 
that is, the national rather than the State point. of view, 
Dr. Gulick is undoubtedly right. In actually treating the 
problems from the Japanese rather than from the Ameri 
ean point of view. he Except in the 
first two chapters, his quotations on American opinion re 


yellow 


narrows American Japanese 
urging 


from 


is undoubtedly wrong. 
garding the problem are of an extremely partisan character. 
His eriticism of the anti-Japanese sentiment of California 
pp. 190-196) is more extreme than that policy, although 
he “heartily agrees with the fundamental postulate of 
California’s general Oriental policy.” 

Dr. Gulick shows how little we understand the Japanese. 
He reviews the emergence of Japan from feudal oppression, 
showing how Japanese customs and laws are not easily 
comprehended in twentieth century America. He points 
out how little from the ownership by 
Japanese of less than 20,000 acres of land in California. 


danger arises 
He calls attention to our need of Japanese friendship, and 
the danger of arousing Japan against us by a narrow pol- 


icv, based on the idea that the white race is superior to all 
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others He calls th yellow press the real yel pel and Ford, Ge H Historical sketches of t | 
warns us that if we continue to believe in a yellow peril tord New Haven, Ct The Aut 

which he considers an illusion, we shall arouse race hatred Howe, Dan W. Politica history of s8¢ i Aa 
that will become a real yellow peril. Dr. Gulick says that P —- 649 PP. t pp. bib P20U 

he is not to be understood as favoring mix marriage — — ae "Pp B., = aoe rere 

yet he seems to the reviewer to argue for s nh marriages pad | @ a } r | 

In addition to other arguments, he ask f ‘ 00) 

be great gainers by includi: Asiatic ore in this ut O he Ger? S 

melting pot?’ Pent i \ ( t 

Dr. Gulick does not treat the « nomic sidée I the \ ! 205 } 
lem as fully as one would expect He beli that a ; he, Mabel, COMplel heminise ; 
langer Irom Japanese compet tion due to thell l tan t . ties al a Hives Un ‘5 ' 
ard of living and longer hou ! ubor. can varded > c hod Pi V - 

Vy iaWS Which limit the hours during wht a4 1 ‘ 

oO He a ites a rest t f imm me " 
hibition ipplying equally ft int ’ S | 
that ft imn it n ¢ i il | ) | t " 
to e per f those m t i , SL. 
nat LiIZe American cit I t i \ ’ 

1! é es not cons I t > t. 
iat DI of possib n | S r 
to west ist Via th I i i 7 C 

\s Dr. Gulick thinks that t resent O ta Pard \\ aoe Ny, 
of the United States, as a 3. in in ’ ) | 
lu! iting to the Oriental ar | racef { , Pox ( 

ter creat tv hh . | 
' t t of t ‘7 ‘ 5 
crett ‘ ‘ xce] :, e 4 : \ . | 

| t it 2 ime it on on 
‘au . ‘ 1 T 4 I i ‘ r 

i made n i 1 ts ol ‘ | t r 
i 1 san As P 
P . High School, Pa J 

\ \ Spa ( 
i Sal I \ I I 
<< 0) t 
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Lambertville, N. J. [The Autl 33 pp. 50 . ge : 
Baughman, Abraham J., editor. Past and present of , 
t Co., Ohio. In 2 vols Cl igo: S 
CO £18.00. Ancient H y 
B ba mas | Four yea t \ ’ i | \ | 
Ok! ma Lilt Okla la Rat { r t \ ) 
Black, San l 7 San D In ( t i I f ( 4 
In 2 vols Chicago: S. J. ¢ P ( $21.00 n ( | { { ( 
Buck, Solon J., compiler Travel and ~ t i t N. \ | 8 
1865, together with a list of nty hist t $2.00 
and biographical collections Springtic l Stat De Rustafias Robert tor ace n | { N. ¥ 
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English History. 
Thomas. Thirty 


1876-1906]. B 


Barclay, Sir 


Anglo-Fr« l 
Houghton Mifflin Ss 


years 
iIscences 
pp. %J.00 net, 

Coffey, Diarmid. O’Neill and Ormond 


ston: 


lrish history, 164 


1653]. Balto Norman Remington Co. 246 pp. $2.00 
net. 

Cross, Arthur L. The history of England an Gi 
Britain. N. ¥ Maemillan. 1165 pp. $2.50 

Ditchfield, Peter H. London survivals: a record of the old 
buildings and associations of the citv. N. Y.: Stokes 
312 pp. $3.50 net. , 

Friends’ Historical Society extracts from stat papers 


relating to Friends N. Y. [D. S. Taber, 144 E. 20th 


St 365 pp. $3.50 net. 

Wherry, Abinia L. Chronicles of Erthig on the Dyke. In 
2 vols Letters and Mss. relating to a house in Wales.) 
N. ¥ J. Lane 362, 348 pp. $7.50 net 

European History. 

Adams. H. P The French Revolution. Chicag Let o 
250 pp $1.00 

Belgian Delegates to the U.S Che ease of Belgium 
present wa N. ¥ Macmillan 120 pp O58 ts 
net. 

Bernhardi, 1 ! How Germany m: 
N. Y.: Doran. 263 pp. $1.25 net. 

Germal The irmy from within by a Brit 
N. 3 Dora 192 pp. $1.00 net 


Hooper, 7eor ge The can palgon of Sedan August-S pten 
ber, 1870. N. Y.: Doran 

Hulme, Edward M. The Renaissance, the Protestant 
lution and the (¢ ] 


itholie 
Europe. N. Y.: 


Century Co 589 pp. $2 


294 pp. 50 cents net 


reformation n Continenta 


MacDonnell, John D. Belgium, her kings, kingdom an 
peop! Boston: Little Brown. 354 pp. $3.50 

Monroe, Will S. Bulgaria and her people. Bostor Pag 
Co 110 pp. $3.00 net. 

Morgan F., and Davis, H. W. C. French policy sinee 1870 
N. Y.: Oxford Univ. 24 pp. 5 cents net 

Mor) ( har t One hundred vears ot contlict het wee n the 
nations of Europ: Phila Winston. 400 pp. $1.50. 

Simonds, Frank H. The great war: the first phase [from 
th issassination of the archduke to the fall of Ant- 
werp \uthor, editor of N. Y. Evening Sun N. Y¥.: 
Kennerly. 256 pp. $1.25 net 

Steveni, W. B. The Russian army from withi1 Mm. Bes 
Doran. 180 pp. $1.00 net 

Wheeler, Harold F. B. The French Revolutior N. ¥ 
Stokes 178 pp. $2.50 net 

Medieval History. 

elloc, Hilaire. The book of the Bayeux tapestry, present 
ing the complete work in a series of color fac-similes. 
N. Y.: Putnam. 19 pp plates. $3.50 net. 

Bevan, Wilson L. Church history, medieval and modern 
Sewanee, Tenn.: Univ. of South. 341 pp. (15 pp. bibl 
S1.50 


Muzzey, David S. The spiritual Franciseans. Wash.. 


D. C.: Am. Hist. Asso. 102 pp. (19 pp. bibl.). $1.50 

Thompson, James W. Reference studies in medieval his- 
tory. Chieago [the Author, Box 72, Univ. of Chicago] 
233 pp. $1.25. 


Miscellaneous. 

Chicago Historical Society. Exhibition of objects illustrat 
ing the history and conditions of Liberia. Chi- 
eago: The Society 12 pp. Gratis. 

Oliviera Linia, Manvel de. The evolution of Brazil. 
ford Univ., Cal.: Leland Stanford Univ. 159 pp- 
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ruins of Makum, Guatemala. Cambridge, Mass.: Pea 
body Museum. $3.00. 


Sta? 


$1.00 
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Pt. Off. 36 pp. 
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Little Brown. 
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pp 5S pp. bibl. $2.50 net. 
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las, a memorial. Brandon, Vt 
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Phila.: Lippineott. 306 pp. $1.50 net. 

Williams, Charles P. Lectures on federal jurisdiction. St. 
Louis [the Author, 711 Seeurity Bldg.]. 139 pp. 





Us e. Wall: OutlineZ Maps ," D Ray rT ' 


THE PRESENT WAR j 


Size, 32x44 inches ; only 15 or 20 cents each, according to quantity 
ordered, Write for descriptive list to + ' 


McKINLEY PUBLISHING CO., PHILADELPHIA, PA. 
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Comni il History, in secondary 
schor 11; list of texts on, 190. 

Community Civies, 186, 188, 189, 226, 
23] O1, 318 

Constitution of the United States, Eco 
nol nterpretation of, 65; The fram- 
ing by M. Farrand, reviewed, 162. 

Constitutional History, American, 30. 

Construction work n history classes, 
140 

Cook ido L., The Press in Its Rela 
tion to History 

Correlation of English and History, 220. 

Corwit | S.. review of Beard’s Eeo 
nom nte rpretation ot the constitu 
tion. 65 

Coulomb, Charles A., Reeent historical 


pub 
234 
Cross, Art 
and (re 


ations As 
505. 354 

hur L \ history of England 

ater Britain, reviewed, 333. 


98, 132, 164, 195 


T 
naira) 


Current Events, the teaching of, 226. 

Cushing, Walter H., Reports from the 
historical field, 27, 61, 91, 129, ILS6&, 
230, 262, 300, 331. 

Davis lliam Stearns, Readings in an 
clent history, reviewed, 194; A history 
of medieval and modern Europe, r 
viewed, 255; A day in old Athens, r 
viewed, 532. 

Dawson, Edgar, review of James’ Prin 


ciples of Prussian administration, 94; 
American history in entrance exami 


nations, 203, 


Day, Clive, Commercial and industrial 
history in secondary schools, ll. 
Debate, Manual of North Carolina upon, 

250 
Delbi Hans, Numbers in_ history, 
248 


Democracy, Triumph of, in Europe, 183 


Dennis, A. L. P., review of Innes’ His 
tory of England, 193; of Miller’s Otto 
man empire, 193; of Lybyer’. Th 
government of the Ottoman empire, 


192 
Developme! 


American nationality, 
by C. R. ] 7 


revie wed. Ny 


Pontet, Clement, The ancient world, 
reviewed, I4 
Ear) I nn i | It ily, Zou. 
Ear] i n of History in Second 
ary Schools, 203, 311. 
Eastn Charles A., Indian child life 


revi 


Econo: Interpretation of the Consti 


tution of the United States, by C. A. 
Beard, reviewed, 65 
Eeonor cs n secondary school, 12 
Educati« History of, 190, 262 
Elementary Schools, h story texts fo 


162 163 
English and History 
English Histor 

310. 
Entrar 

526, 297. 


Correlation of, 220 


ation, 92, 185, 


Requirements, in history, 87, 
253, 257, 302 


Eskim« religious bel efs of, 18] 
Essentials in Early European History, 
by Ss Bb. Howe, rey ewed, 63. 


Etruseans, Early history, 241. 

Kuropean History, Outline of, 25, 153, 
183 

Examinations, Entrance, 87, 116, 227 


Excursions, historical, 10. 


Expansion, 


Pay. ae 


mmigration: A 
“1d, 164. 
\lanagement, Roman, 30. 


dls. 


larral Ma lhe Framing of the Con 
stitutior or th United States, re- 
views 62 

Fiction, st il, Roman, 216. 

Firth, ¢ H., edition of Macaulay’s 
Histor England, reviewed, 95. 
kish Ca Russ review of J ) 

Adar \ KS, 29, 298; review ot 
Moore's ] strial history, 95; of 
Scott’s S diary of President 
Lincolr " Phe development — of 
Americal nationality, reviewed, 97; 
review of Bingham’s Monroe Doctrine 

192. 


Fisher, Herbert, Napoleon, reviewed, 4. 
I ling Fred Morrow, U 
teaching Greek h story, 144. 
Ford, Worthington ( edition 
Adams’ writings, reviewed, 


of 


sources lh 


) 


a 


of a 
29, 298. 


Foster, Herbert Darling, Adequate Tests 


in History, 116 
France, civilization of, 191. 
Frank, Tenney, The expansion of Roman 


power to the end of the republic, 323. 


Freeman, Archibald, review of Tull and 
Hatch, selected readings in English 
history, 64 


Gathany, J. Madison, The reconstruction 


of history teaching, 223; Using maga 
zines in history classes, 288. 


Geiser, Karl F., review of Ray’s An in- 
troduction to political parties, 96; re- 
view of Fairchild’s Immigration, 164; 
review of Ilbert’s Methods of legisla 
tion, 194 

Geography, Historical, of Greece, 17, 27, 


Germany of to-day,’ by C. Tower. re- 
viewed, 05 
Gibbs, W. J. R.. Exercises and problems 
English history, 1485-1820, 299. 
Gordy, Wilbur ] The place and value 
f local history, 10. 
G nment, The teaching of, 8. 
Graves, Fra P.. A history of eduea 
tion in modern times, reviewed, 262. 
(ree Na o! Le | 
] ] , 

Greek ( t n the Roman Empire, 
o~) . 
Greek History | teaching of, 17, 47, 
Sl, 105, 144 il: see also same topie 
in Vol. IV; Theme subjects in, 252. 
Griflin Grace Gardner, Writings on 


American history, 1912, reviewed, 263. 


Guerard, Albert Leon, French civilization 
in the nineteenth century. reviewed, 
191, 

Guest, George, A social history of Eng- 
land, rev d, 298. 


Gulick, Sidney L. The American- 
Japanese problem, reviewed, 333. 

Maud, The use of illustrative 

material in secondary schools, 81. 


Llamilton, 


Hare, Christopher, Maximilian — the 
Dreamer, reviewed, 193. 
Hatch, Roy W.. and Tuell, H. E., Se- 


lected readings in English history, re- 
viewed, 64. 
Hellenistic 271. 
Hengelmueller, Ladislas Baron, Hun- 
gary’s fight for national existence, re- 
viewed, 193. 

Hidden ¢ 
74. 
High School, history in six year course, 

250. 


Hill, Howard C., 


influence in Rome, 


ause of the Mexican War, 


\, 


review of Thomas’ A 
history of England, 126; review of 
Browning’s General history, 192; re- 
view of Woods’ The influence of mon- 
archs, 194. 

Historians, State, 300. 


Historical Atlas of the United States, 71. 
Historical 
“ History ” 


Commissions, 500, 


English magazine), 262. 

History in the High School Curriculum, 
87. 

History, New attitude toward, 62, 93, 
179, 186, 223, 245, 277, 

History Teacher, The, as viewed by the 
history student, by O. H. Williams, 
260; associations of, see Associations. 


283. 


History Teacher's Magazine, The, re- 
viewed, 155. 
History Teaching, Some problems in, 


141. 


Llitcheoek, 
government, 8. 


George P., The teaching of 


Howe, S. B., Essentials in Early Euro- 
pean History, reviewed, 63. 

Hull, William IL., International interpre- 
tation of United States history, 134. 

Hungary’s Fight for National Existence, 
193. 


Ilbert, Courtenay, Methods of legislation, 
reviewed, 194. 


Illustrative Material, 81, 124, 129, 140, 
209, 262, 268, 300. 
Immigration, character of, 66; to 


United States, 
164. 

Indiana Association of History Teachers, 
91, 188, 230. 


136; a world movement, 


° 

Indians, American, books on, 291. 

Industrial History of the American Peo- 
ple, by J. R. H. Moore, reviewed, 95. 

Industrial History, in secondary schools, 
11, 58: lists of texts on, 190; in tech- 
nical schools, 310. 


Industrial 11. 


Revolution, 


Innes, Arthur D., A history of England 
and the British Empire, Vols. I and 
II, reviewed, 193; A source book of 


English history, Vol. II, reviewed, 298, 
Instruction, Classroom, card, 198, 199. 
International Interpretation of United 

States history, 135. 
Iowa History Teachers, 


331. 
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Jackson, Leroy F.. A single aim in his 
tory teaching, 245. 

James, H. G., Principles of Prussian ad 
ministration, 4, 

James, J. A,. Readings in American his 
tory re viewed, 2bO4,. 

Jameson, J. Franklin, Typical 

American expansion, 39; report of the 

department of historical research of 

Carnegie Institution, 166 


Japan, New, 233. 


Ste ps mm 


problem, 333. 

Johnson, Allen, 
constitutional 
viewed, 30. 


Japanes« 


Readings in American 
history, 1776-1876, r 
Johnson, Virginia W., Two quaint repub 
lies, reviewed. 162. 

Cheste1 
son & lwo 


Jone ~ Lloyd, review ol JOnn 
quaint republics, 162 


Journalism, relation to history, 3 


Kansas Association of 


ers. LS6, 800 


Histo \ leach 


Kansas, history teaching i: 100 
Kelsey, Raynor W.., The text-book 
method, 177 
Kirksville, Mo.. 
Bulletin in 

140. 

Knowlton, Daniel ¢ Outline of 
pean History, 25, 153, 183; review of 
Howe’s Essentials in early European 
history, 63. 


State Normal School, 


history and government 


Laboratory, Civies, 189. 


Latin-American history, orship in, 


profes 

Lewis, James Hamilton, The two great 
rep iblies rey ewed. 263. 

Library Work and Collateral Reading 
by I. F. Nestor, 53, 139 

Limitation of field in history, necessity 


for, 90, 122, 128 


Lincoln, President, supposed diary of, ré 
viewed, 96 

Lingley, Charles R review f Beard’s 
Contemporary American h story. 192 

Local History, The place and value of 
10; the teaching of, 44. 140, 166, 181, 
187. 287 () 

Lodge. Henry Cabot. One hu _ 
o! peat h 

I ongetord | 1 H | { n f 


Lybyer 


the Otton in emplre, re 


Macaula 
lar d reviewer | 95 
Magazines 
Magoffin, Ralph V. D., The arel 
story of Rome after 450 B. C., 209 


ieolog eal 


Maine. The teaching of history in the 
state of, 159 

Maps, h 
Grecian, 52 

Marshall, Thomas 
in high school history teacl i? 

Marvlat 


rio 


Mawer, 
McMaster, John B: 


peop 


lel 
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»f 
i 


t} 


Mexican Was 


Middle 


230. 


Military history 
its 


and 
Miller, 

ISO] 
Minns 


revie 
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leachei 5, 
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NV é 
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eval 
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Reports from the historical field, 27, 61, 
91, 129, 186, 331. 
Research, in State history, 307. 


Koman History, The 


, 071 292 
239, 271, 323. 


230, 262, 300, 


teaching of, 209, 

2ome and the United States compared, 
26: 

Root, W. T., and Ames, H. V., 
of American colonial history, 
64. 

Root, Winfred T., review of Beer’s Brit- 
ish colonial policy, Origins of the Brit 
ish colonial system, The old colonial 
system, part I, 126; review of Far 
rand’s The framing of the constitution 
of the United States, 162; review of 
Newton’s Colonizing activities of the 
English Puritans, 192. 

Russell, William F., The early teaching 
of history in secondary schvols, 203; 
the entrance of history into the cur 


Syllabus 
reviewed, 


riculum of the secondary school, 311. 
Salamis, battle of, source use, 150. 
Sanford, Albert f.. review of texts for 

elementary schools, 162; contributes 

hitherto unpublished letters, 251; 


American history maps, reviewed, 262. 


Schmidt, Louis Bernard, Place of history 


in a technical school, 309. 

Schurman, Jacob G., The Balkan Wars, 
1912-1913, reviewed, 333 

School and Civie Leagues in Virginia, 
318. 

Scotch-Irish in America, History of, 331. 

Scott, M. R., Supposed diary of Pres! 
dent Lincoln, reviewed, 96 

Seattle, Washington, History Club, 501. 


Secondary Schools, Greek history in, 17 
47, 81, 105, 144, 171, 252; history cu 


riculum, 87; school library, 139; con- 


dition in Maine, 159; Roman history 
in, 209, 239, 271, 323; outline of mod 
ern European history, 25, 153, 183; 


how to begin work in ancient history, 
219; history in six year high 
course, 250: teaching of history, 277, 
283; Entrance of history into the ew 
riculum, 311. 
Sevbolt, Robert F., 
A history of edueation § in 


262. 


school 


Graves 
modern 


review o! 


times, 
Shilling, D. C., Some problems in history 

teaching, 141 
Shortridge, W. P, 


review of Stephen 


son’s An American history, 163; re 
view of Davis’ medieval and modern 
history, 233. 

Sill, Henry A., Two periods of Greek ex 
pansion, 105 

Sioussat, St. George L., History in the 
high school curriculum, 87. 

“Six-and-Six School Course,” place of 
history in, 250 

Slosson, Edwin E., A strange visitor at 


school, 44. 
Smith, Mary 
school library in 


Shannon, How 
the 
139 


Snedden, David, The teaching of 


O77 


mid. 


teaching of high 
school history, 
history 
in secondary schools, 


Social History, 58. 


to utilize the 


Source Books, in English history, 64, 


298, 299; use of in Greek history, 144, 
174, 332; ancient history, 194; Ameri- 
can history, 264. 
South America, list of books on, 166. 
South Dakota History Teachers’ Asso 


ciation, 91, 230, 299. 

Spanish Background of the History of 
the Southwest, 302. 

State historians, 300. 

Stephenson, Nathaniel Wright, 
American history, reviewed, 163. 

Stone Age, The, 239. 

Strange Visitor at School, by 

44. 


An 


Edwin E. 


Slosson, 


Students’ opinion of history teaching, 
227, 260, 290. 

Summer Schools, history in, 123, 156, 
166. , 

Surveys of history teaching, in Maine, 
159; in Ohio, [llinois, lowa, Michigan, 


160; in Colorado, 160; in Kansas. 
in New England high schools, 301. 
Syllabi, history, 
historical, 
LOG: 


300; 


DU: 
tory, 
190: 


64; on European his 
history of education, 
on medieval history, 300; on Ro 
history, 300. 


on 
man 
Teaching of 


Early, 


Teachers of 


history, 


2)? « 


eonditions of. 
A single aim in, 


28 245. 
character of, 54; 
preparation of, 56, 123 

tions tor beg 182: views of 


dents upon, 260 


history, 
178; 


sucves- 


nners, stu 


Technical School, Place of history in, 
300. 

lennessee Association of History Teach 
ers, 91, 186, 230. 

ests in History, Adequate, by H. D. 
Foster, 116. 

Texan annexation, 40. 

lexas, American settlement of, 74. 


lexas History Teachers’ Association, 27 


Texas History Teachers’ Bulletin, 


129, 230. 


lextbooks, Ancient history, 30; Euro 


pean history, 63, 2: 
64, 126, 


American 


333 history, 64, 

162, 163, 190, 192; Civies, 233; Early 
American, 317. 

Text-book Method, The, 177. 

Theme Subjects in Greek History, 252 

Thomas, Allen ¢ \ history of England, 
reviewed, 126. 

Thompson, James Westfall, Reference 


studies in mediaeval history, reviewed, 
300. 

Tilby, A. Wyatt. The American Colo 
nies, reviewed, 94. 

lopies in history. nee for, 90, 122, 128. 


lower, Charles, Germany of to-day, re 
viewed, 95. 

Training of History Teachers, 16 

Trails, Overland to California, 302 

Travel, summer university course in, 
166. 


Tuell, Harriet E., and Hatch, R. 
lected read nes in English history, re 
viewed, 64 


revision of New Jersey, 


oT 
mis 


16, 


3; English history, 


W., Se- 


Tucker, H. R., review of Johnson’s Read- 


ings in American constitutional his- 
tory, 30. 

Tunis, Spanish campaign in, in 1535, 
328. 

Two Periods of Greek Expansion, by 


Henry A. Sill, 105. 
Typical Steps in American Expansion, 
by J. F. Jameson, 39. 


Usher, Roland G., The rise of the Ameri- 
can people, reviewed, 263. 

Values of history, 53, 93, 141, 245. 

Vedder, Henry C., The Reformation in 
Germany, reviewed, 164. 

“Vergangenheit und Gegenwart,” 16, 73. 

Vermont, Topics for study in the history 
of, 308. 

Vespucci Reprints, 331. 

Vikings, The, 29. 

Virginia, school and civic leagues in, 318. 

Vocational Training, 
Boston, 163. 


opportunities for in 


Ward, 
262. 

War of 1812, A side-light on, 319. 

War, The great European, 218; and his- 
tory teachers, 221, 230; in the schools, 
259, 291, 300; bibliographies of, litera- 
ture upon, 292; of periodical literature 
relating to, 330. 

Ware, Moses W., A hidden cause of the 


General Artemus, order-book of, 


Mexican war, 74; A side-light on the 
War of 1812, 319. 
Washburne, Elihu B., Letters from 


Paris, 251. 

West, The, course in history of, 310. 

West, W. M., American history and gov- 
ernment, reviewed, 191. 

Westermann, W. L., review of Reid; The 
municipalities of the Roman Empire, 
29; The story of the ancient nations, 
reviewed, 30; Greek civilization in the 
Roman Empire, 271; review of Can- 
field's Early persecutions of the Chris- 
tians, 299; of Minns’ Seythians and 
Greeks, 332 

Why I Left the Farm, 318. 

Williams, Mary W., 
ture, 28, 66, 98, 
264, 291, 330. 

Williams, Oscar H., The history teacher 
as viewed by the history student, 260. 

Williamson, Margaret, John and Betty’s 


Litera- 


o7 ove 
197, 232, 


Periodical 
127, 164, 


Seotch history visit, reviewed, 162. 
Wolfson, Arthur M., Outline of European 


history, 25, 153, 183. 
Women’s Municipal League of Boston, 
Handbook of opportunities for voeca- 


tional 

163. 
Woods, Frederick A.. The 

monarchs, 194. 
Working Man and History. 185. 


training in Boston, reviewed, 


influence of 


Working Museum of History, A, 77. 


Wrench, Jesse E., The Historical Geog- 
‘raphy of Greece, 17. 


Xerxes, 


size of army, 249. 
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THE INTEREST IN YOUR HISTORY CLASS WILL NOT FLAG 


IF YOU USE 


McKinley’s Illustrated Historical Topics 


NOW READY: 


TOPICS FOR AMERICAN HISTORY 


Edited by Albert E. McKinley, Ph.D. 


TOPICS FOR ANCIENT HISTORY 


Edited by Daniel C, Knowlton, Ph.D. 


The topics comprise in one system : 
(1) An Historical Syllabus 
(2) References to Collateral Readings. 
(3) A series of Outline Maps to be filled in 
(4) A collection of Historical Pictures for Class Study. 
(5) A Well-Selected series of Source Extracts. 


(6) A note-book system less expensive than any of similar quality. 


A system which brings to the student the means for reconstructing the past in a vivid fashion. Far 


more convenient and much less expensive than the same material in any other form. 





Write at once for Samples to 


McKINLEY PUBLISHING COMPANY 


1619-1621 Ranstead Street 


Philadelphia, Pa. 





























Sanford’s New Series of American History Maps 


SENT ON APPROVAL ! 





READ WHAT USERS SAY OF THEM 


AT FIRST SKEPTICAL—NOW I CONSIDER THEM THE BEST VERY SATISFACTORY INDEED 


CONVINCED 


I want to tell you how pleased I am 
with the Sanford History Maps. It is 
safe to say that there is no one set of here I have recom: 
maps anywhere that will be found as 
helpful to the teacher and to the stu- 
dent as this series I do 

I was rather skeptical as to the value : ; 
of such achart in history teaching in them the best maps on the market for nany o! 
the high school, but I find myself using the teaching of American history. Yo our equipment 
it constantiy It is a ready source of in- 
formation, it expresses concretely many 
things that would take long to explain 
it affords a basis for map work rhe 
maps on the development of the West 
the growth of population, immigration 
railways, ete., are especially useful Y« 

I think that no school history room High Schools 
is complete without this series. O.M. DICKERSON 

P. M. MELCHOIR, ; 
. : Head, History Dept State Norma 

Head, History Dept., Girard College 

Philadelphia, Pa School, Winona, Min: 


After a very careful examination and Thank you ve 


i thorough test in our history the Sanford | 


not hesitate to say that I consider indeed, and 


Head, Dept. of 


A. J. NYSTROM & CO., Publishers & 


U. S. Agents for W. & A. K. JOHNSTON’S MAPS, GLOBES, CHARTS and ATLASES Ss 
623-629 S. Wabash Avenue, Chicago, Ill. S 


f them 


Washington, D 


v kindly for submitting 4 
S. History Maps to me 

ry uy S 
nded the purchase I have examine: ‘ care- 


of the Sanford Ame n History Maps fully, find then 


« 


ROBERT A. MAURER S* 623 S. Wabash Ave. 
> 


Chicago, Il. 


ay You may ship on ap- 
s proval 1 complete set of 32 
Sanford American History 
Maps with Teacher’s Manual 
and tripod supporter. If satis- 
factory we sl K und = pay 
4.00 I ful Actory 





4) 
=" A. J.NYSTROM 
& CO. 





























